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ABSTRACT 

Tnis packet of materials was developed for workshops 
provided to teams of schTOl counselors and administrators for the 
purpose of developing knowledge and comi^tencies in the delivery of a 
comprehensive, s^juentiail, developmental guidance program. Section I 
contains a rationale, definition, and description of program 
components. In section II develoi^ental studirnt con^tencies are- 
discussed. Included in this section is information about person.^ and 
social development, career and vocational development, and 
educational develo|went. Section III provides sample role 
descriptions for the elementary, middle school, and high school 
counselor, and school administrator. In section IV resource 
organization and management are discussed, consideration is given to 
the involvement of others and local district pr«:ess. Section v 
includes inf oration about program evaluation. A self study form and 
counselor evaluation form are included. Section VI examines the 
assessment of student needs. Specific concerns, categories of needs, 
and senior high needs assessment are discussed. A student concerns 
questionnaire and a teacher-administrator-^counselor survey are also 
provided. Section VII provides sample forms for small group 
evaluation, an informational letter about groups, a sn^ll group 
sign-up sheet, a lesson pl^ design, and public relations material. 
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RATIONALE 



Children are growing up in an increasingly complex society, characterized by new 
demands and pressures and necessitatix^ new understandings and cOTipetendes in 
order to adjust Because many of the major events which a&ct children's liv^ are 
out of their control, they often feel powerless and insecure. The increase in 
childhood stress, depression and suidde is indicative of the difficulty many yoiuig 
people experience in trying to cope with contemporary issues and problems. 

In the past, all children have at some time in their devdopment wresded with self- 
knowledge and dedsion-making skills, interpersonal relationship issues and 
questions related to one's future. Today these developm^tal aspects are more 
difficult;, due in part tu a changing sodety: (a) Childroi today axe living in a less 
stable sodety in whidi roles and relatioziships are not as clearly defined as they once 
were "Who am I?" becomes a highly relevant question for young people as they 
search to become more aware of 3ieir personal characteristics, values and behaviors, 
(b) Decision making is more complex given that there are more options. 
Advancements in sdence, medidne and technology have resulted in more choices, 
products and ideas which are often times confusing and present challenges which 
necessitate additional guidance, (c) Interpersonal relatiimships issues are different 
today and require a new set of tmderstandings and skills. We are now a highly 
mobile sodety, which brings with it a certain amount of depersonalization and 
isolationism. Family structures have changed dramatically in the past two decades, 
and more and more children are experiencing traumatic and unstable interpersonal 
relationships due to family stress, violence, or alcoholism, (d) Thanks to 
technology, a multitude of new ^bs have been created and other jobs have become 
obsolete in a matter of a few years. There are many more choices open to young 
people, and it is highly likely that they will be assuming a number of roles in their 
tifetime. Skills to make these transitions are necessary. Understanding the work- 
leistu'e connection and role as worker, parent, partner is critical and more complex 
than in previous generations. 

Given these conditions, it is critical that we provide children with opportunities to 
"master" these tasks as they progr^ through life. A comprehensive guidance 
program is recommended as a systematic approach to equip students to master these 
stages of development in the personal-sodal, life planning and educational areas. 

A comprehensive guidance program is based on the notion that all students need 
assistance in completing the developmental tasks necessary to achieve a sense of 
personal fulfillment and lead a satisfying life in a contemporary sodety. 
Fturthermore, if all students are exposed throughout school to experiences designed 
to enhance their development, many of the developmental or situational crises can 
be prevented or minimized because students will have better understandings and 
skills with which to confront difficulties they may experience. 



Comprehoisive developmental guidance programs are goal oriented, accountable 
and pro-active. Tliey indude planx^ activities with primary emphasis on 
prevention. Developmental stages are systematically addre^ied, and the program 
structure anticipates p^sonaL social, career and educational needs at various levels 
of developmen :. Traditional programs, in contrast are unplanned, unstructured, 
focus on crisis rather than prevention, are more reactiver and consist of isolated, 
ancillary functions. 



ASSUMPTIONS 



A K-12 comprehensive guidance program is based on the following assumptions: 
... is for all students. 

. . . is an integral part of the total educational process; supports g(^ of the total 

educational program. 
... is not a fragmented, isolated function. 

... is a team approach: the oounselo*' ^ not the counseling program. 
. . . is primarily developmental and preventative in nature but contains a remedial 
emphasis as well. 

. . . is a planned, sequential program to assist students in healthy development. 
. . . includes a comprehensive set of student goals and competencies independent 

of &e total educational program. 
. . . contains specified program components and spedBc activities designed to 

achieve competencies at each grade level 
. . . provides for accountability and is evaluated. 

. . . provides ccmsultation and coordination to staff, parents and community to 
assist in implementation of competencies. 



BENEFITS 



For Students: 

1. Promotes knowledge and assistance in career exploration and development. 

2. Develops decision-making skills. 

3. Increases knowledge of sdf and how to relate effectively to others. 

4. Broadens knowledge of our changing world. 

5. Increases opportunities for counselor-student interaction. 

For Parents: 



1. Provides support for parents regarding their child's educational development. 
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2. Develops a system for a child's long-range planning. 

3. Increases, opportunities for parent/coun»eI(»* interaction. 

4. Enables parents to obtain resources when needed. 

For Teachers: 

1. Encourages positive, supportive working rdationships. 

2. Entails a teaoi effort to address competencies. 

3. Enhances the role of the ooimselar as a resource person. 

For Administrators: 

1. Provides a program structure with specific content 

2. Provides a means of evaluating school counseling program efforts 
(accountability). 

3. Enhances the image of the school counseling program in the community. 
For Boards of Education: 

1. Provides rationale for implementing a comprehensive counseling program in 
the school system. 

2. Provides program information to district patrons. 

3. Provides ongoing information about student competencies attained through 
school counseling program efforts. 

4. Provides a basis for allocating funds for school coimseling programs. 

For School Counselors: 

1. Provides a dearly defined role and function. 
Z Elixrinates noncoimseling functions. 

3. Offers the opportunity to reach all students. 

4. Provides a tool for program management. 

5. Outlines clearly defined responsibilities for specific student competencies. 
For Student Services Staff: 

1. Provides school psychologists, social workers, and other student services staff 
with a dearly definec* role and function of the counselor. 

2. Clarifies areas of overlapping responsibilities. 

3. Encourages a positive team approach which enhance cooperative working 
relationships. 

For Business, Industry, and Labor: 

1. Provides increased opportunity for collaboration among coimselors and 
business, industry, and labor communities. 
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2. Enhances the role of the counselor as a resource person. 

3. Increases opportunities fear business, industry, and labor to participate actively 
in the total school program. 

4. Provides a potential work force with dedsion-making skills, pre-employment 
skills, and increased work^ maturity. 



DEFINITION 

The Developmental Approach 

Comprehensive school counseling forms a partnership with the instructional 
program. Developmental by design, it includes ^uentially presented activities and 
responsive services which address student growth and development as priority 
goals. Collaborative in practice, the developmental approach to school counseling 
focuses on the attainment of student competencies which accommodate the 
personal-social, educational, and career development needs of all students at each 
grade level. 

The Personal-Social Donuun 

This dimension conasts of the competencies which concentrate on successfully 
relating to others as individuals and in groups. The focus of intervention in this 
area has to do with developing personal-social skills which ensure healthy 
development. 

The Career Development Domain 

This category includes the competencies which target a positive attitude toward 
work and the development of skills which wiU enable studente to make a successful 
transition from school to the world of work and from ^b to job across the life-career 
span. 

The Educational Domain 

Activities clustered in the area are designed to help students achieve educational 
success in each learning situation. Competencies indtuie the "new basics" necessary 
for survival in this age of information and high technology: dedsion-making, 
initial thinking, information and one's time. 



TRADITIONAL VS. DEVELOPMENTAL 

■nie new emphasis in guidance programming is developmental vs. traditional. The 
following chart illustrates the compariswi: 



TradiHonal 
Crisis Counseling 
Information Service 
Career Information Service 
Scheduling/Programming 
Reactive 

Qerical/Task-Oriented 
Unplanned 
Unstructured 
Maintains Status Quo 

Conducts non-counseling functions 
such as figuring grade point averages, 
scheduling & monitoring make up 
tests, individual tests & other derical 
fimctions. 



Preventative Plus Crisis Counseling 

Guidance Curriculum 

Career Planning and Development 

Prc^am Management 

Proactive 

Goal-Oriented 

Planned Daily Activities 

Accountable 

Evaluates and Changes 
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STRUCTURAL COMPONENTS 

Ftogram Defizution and Philosophy 

Local school districts are encoura^d to develop their own definition of a 
comprehensive counseling prc^am. 

Advisory Coimdl 

An advisory council provides support, offers advice, reviews present activities, and 
encourages new activities to meet the goals of the comprehensive counseling 
program. Advisory oouncUs may indude school staff, parents, school board, human 
services agency personn^ students, and business and community leaders 
representing Fte-kindergarten throi;^ Grade 12. It may be organized at the district 
or individtial building level. Responsibilities of an advisory council may be 
assumed by or organized within an existing group such as: 

1. School or district-wide advisory coundl. 

Z School or district-wide vocational advisory council. 

3. Counseling program advisory council. 

4. Combination of the above. 

Budget 

An adequate counseling budget ^all be established to reflect program needs. The 
counseling staff shall be included in budget planning. Counselors should provide 
information regarding funds needed fon 

Supplies, materials 
Eq^pment, i.e., computer 
Media, i.e., films, videos 

A counselor's professional commitment includes maintaining current knowledge 
of funding sources, i.e., local, state, and federal. Some sources for funding irdude: 
Chapter I and Chapter n Grants, Carl Perkins Vocational Educational Grants, Job 
Training Partnership Act (JTPA), At-Risk Student Program Grants, and business and 
industry funding. 

Counseling Program Fadliti^ 

A counseling center should be established in each school to implement a 
comprehensive counseling program. The counsding center needs to be large 
enough to adequately house personnel, resources, and equipment The center 
should also be accessible to all students induding those with handicaps. The 
minimiun requirements for a onmseling center are: 
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1. A well organized and displayed collection of coimsellng resources, materials, 
and equipment 

2. Private workspace, properly equipped, soimdproofed, and appropriately located. 

3. Adequate space for individual, small, and large group use. 

4. Adequate and secure storage space. 

Coimsding Resources 

Counseling program resources should be available for each of the four program 
components: couns^ing currictUum, individual planning, responsive services, and 
system support Assessing resources requires a systematic and thorough review of 
the current cotmseling program. Tue following resource are essential to the 
implementation of a counseling program. 

Equipment/Materials - Inventory school equipment and materials that may be 
used in the counseling program. Staff members should indicate any new 
equipment and materials that may be needed to add to the school district's new 
annual budget. 

Library /Media Resources - Work with librarians to establish career, vocational, 
and guidance cent^ within the state and local libraries. 

Staff Expertise - Identify the special skills of staff members that may be helpful 
in carrying out counseling program activities. 

Counseling Resources - Identify state and local resources that can ha used in 
canying out the counseling program, such as mental health zigendes, 
commtmity service dubs, ethnic societies, local businesses, job services, 
chambers of commerce, labor unions, and others. 

Staffing Patterns 

An organizational chart of district counseling personnel identifies and shows the 
relationships among: 

1. School counselors (full-time and part-time). 
Z Clerical staff. 

3. Administrative {^xsonnel. 

4. Paraprofessional aids supervised by certified counselors. 

5. Other support personnel 

School counselors shall have State licensure. 

Employ school counselors at both elementary and secondary schools at appropriate 
student-counselor ratios. 
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It is the portion of the American Schod Counsuors Association (ASCA) that 
the counsdor/stud^t ratio he determined by considering ^e major factor of 
student growth iOid development It is recommended that school districts 
implment tiie goals and dijectives a comprehensive and developmental 
guidance program fsx students ctf all levds - Idndergarten through twelfth 
grade While published reports, suc^ as 2£dLSdlSQl by Ernest Boyer, 
recommend an kieal ccmnsdor/student ratio of 1 to 100, ASCA is aware that 
each school district is unique; what may be an ideal caseload in one school 
district may be untenable in others. ASCA maintains diat implementation of a 
comprehensive guidance and counseling program meeting the developmental 
needs of students may be the primary determinant with the ratio being 1 to 300 
or less. 
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COMPREHENSIVE K-12 GUIDANCE PROGRAM 

OVERVIEW 



Pa-sonal/Social Devdopment 
Sdf Acceptance 
Emotkmal Maturity 
I n t CTp CT SW ial Rdtotfmships 
Dedson-maldng Scffls 
Awrareness of B^viOT/Man^snent 
Personal Safety 



STUDENT GOALS 



Carag/Vocational Devdiyment 
Attitudes/Woric-Ldsiire 
Emptoymwit SecMng Skills/ 

OccupatkmalTVoids 
Life Goab/Ufe Assessment 
Knowtedgeof Wodd of Woric 



Attitude/Leandng 
SkUls/FacUitate Learning 
LUe-Lcmg Leunii^ 



PROGRAM COMFONENT5 
Structure to Achieve Goals 



Fffyylwlffgkgl Education 

CUustwm Guklaiwe 

SmaJl Dsvdopnientd] Grov^ 

Career Guidance 

Parent Education Pn^rams 

Inaavke(jrtaif) 



RcsponsivgSefvioea 
Crisis Counseling 
Fhpobtexn Centered 
Individual and Small 
Croup 

Counseling 
Refeml 

Staff /Fsa&at Con»ultatk>n 



Educaltonal Plannlny/Awcsament 
Scheduling-Course PUmning 
Testing— 'AsMSBnent/Intflrppetation 
Academic Advising 
Post>Secondary Plans— PUttement 
Orienation 
Financial Aid 



Program Mana|{emi{iU 
PubHcRdatianB 
Advisoty Committee 
Program Arttoulation- 

Maiugement 
Time Management 
&a£FDevi^pn»nt 




Frinvdy (Prev«itative) 
Secondary (Early Intervention) 
Tertiaiy (Remedial) 




Individual-Small Group^dasroom Guklanoe 

Staff-Administration-PTents-j^encies 
AgaKtes-Staff-Plarents-Program-Oimmuitity 
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COMPREHENSIVE GUTOANCE PROGRAM 
COMPONENTS-OVERVIEW 

Four pr(^am ccsmponents exist in relation to three broad categories of student goals 
upon whidi the program is based: 



L Personal/Sodal Development 

Self Acceptance 
Emotional Maturity 
Interpersonal Rdationship 

I^pobtem Solving/Decision 

Making Sdlls 
Behavior Management 
Perwnal Safety 



11. Career A^ocational Developn\ent 

Attitudes/WcricLeisare 
Employment Seddng Skills/ 

Occupational Tieiuis 
life Goals/Uie Assessn»nt 
Knowledge of Work! of Work 



111. Educational Development 

Attitude/teaming 
Skills/Facilitate 

Learning 
Ufe-Long Learning 



The program components provide a structwe for the program and identify specific 
functions which should be provided tmder each category: 

COMPONENT I: PSYCHOLCXSICAL EDUCATION 

This component serves as the core of a comprehensive developmental program. 
Based on the student goals, specific competencies (objectives) are identified for each 
grade level and guidance lessons are conducted in the dassroom or snrall groups 
with all students. Parent education and staff development programs are designed 
and delivered based on topics designed to hdp parents and sta^ aid children in 
achieving student goals. 

COMPONENT H: RESPONSIVE SERVICES 

This component exists in order to provide specific help to students who are having 
difficulty mastering developmental tasks. Examples of counselor functions in this 
component would include individual or small group counseling, implementation 
of a crisis intervention plan, or referral to outside agencies such as mental health, 
juvenile probation, testing services, treatment programs, etc. 

COMPONENT ni: EDUCATIONAL PLANNING/ASSESSMENT 

The purpose of this component is to identify functions which enable the student to 
plan his/her educational and career development opportimities. Scheduling, 
testing, financial aid, orientation, academic advising and postsecondary planning are 
functions which fall under this category. 
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COMPONENT IV: PROGRAM MANAGEMENT 

Program management is an important component in relation to the successful 
implementation of the other caomponeits. Under program management are 
included such functions as developing and maintaining good public relations 
programs, working with an advisory committee to help keep the program relevant, 
program management, articulation and evaluation, staff development relative to 
the purposes of the guidance program, and program coordination. 

Relative to each of the activities identified in the components, the counselor may 
function in the following roles: 

COUNSELOR: Oiw to one or small group or dassnxmi interactions with 
students; may be preventative or remedial in nature in order to help students 
achieve tiieir goals or overcome barriers in pursuing goals. 

CONSULTANT: Works with staff, parents, administration or agencies relative 
to helping students achieve goals. 

COORDINATOR: Works with agencies, staff, parents and the community to 
coordinate die overall activities identified in the components relative to student 
goals. 

The focus of this program, while primarily developmental and preventative, also 
responds at the secondary (early intervention) and tertiary (remedial) levels. In 
addition, while the counselor is the "conductor" of the program, many of the 
functions identified in the components will be conducted by other school personnel. 
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PROGRAM COMPONENT DESCRIPTIONS 

L PSYCHOLOGICAL EDUCATION 



nasOTonm Guidance 

QassTOom guidance is designed for students. The purpose is to teach sodal, 
emotional, and behavioral amcepts that students can use to help them deal 
successfully with normal, devdopmental issues such as developing a realistic self- 
concept, getting along with otiicrs. leamiz^ to make decisions, or setting goals. In 
addition, the concepts become -tools" that they can use when they «icounter 
problems that are more serious in nature. Thus while the primary emphasis in 
classroom guidance is preventative, application of the learnings to more serious 
problems is also an outcome. 

Classroom guidance consists of a series of lessons designed to teach the following 
concepts: 

Self Acceptance: assessing individual strengths/weaknesses; developing 
awareness of self. 

Emotional Maturity: learning a feeling vocabulary; learning positive ways to 
express feelings; learning where feelings come from; imderstanding how 
feelings can change and how they vary in intensity; learning the connection 
t>etween feelings and behavior. 

Interpersonal Relationships: leamirig positive interpersonal relationship 
skills; learning positive ways to communicate with others; learning conflict 
resolution skills. 

Ctedsion Making Skills: learning to generate and ass^ alternatives; learning 
to consider multiple factors in making a decision; learning to assess the impact 
of decisions, long and short term. 

Behavior: distinguishing between appropriate and inappropriate behavior; 
learning how to control behavtor; learning poative coping behaviors; learning 
the connection between feelings and behavior. 

Pfersonal Safetv : learning about healthy /unhealthy touch; learning about 
strangers; learning aboiit sexuality; learning how to ask for help and where to 
get it 

These general concepts should be presented through a sequential curriculum which 
is designed to address different aspects of these concepts at each grade level Lessons 
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should be devdopmentally sequousd so ^ ccmcqpts build on each other. 
Each lesson would contain a specific ob^ve, a short stimuliis activity designed to 
involve students in die concepts presoited, and foUow-up questions wluch aUow 
students to share what they have learned and to apply the cxxiCspts personally. 

It is recominended that dassroom guidance lessons be ccmducted weekly for 
elementary and intCTiediate students, a 30 minute time block is adequate. Fbr 
secondary students, a 45 minute period is recommended. While tiie guidants 
counselor may be involved in doing some of the classroom work, it is preferable 
that teachers be trained so ^t they can conduct these tessons. The counselor serves 
as a coordinator and macks with faculty in developing inat^ials or selecting a 
commercial package which meets the ob^ctives of the district 

Small PcYdflpmCTtal Groups 

Developmental groups achieve essentially the same purp<^ as dassroom guidance 
in that the emphasis is on prevention: exposing students to emotional education 
concepts which they can apply to normal developmental problems. The advantage 
of ti\e small group approach is that concepts can be personalized more effectively 
and students can be more involved in the discussion. 

Generally these groups are organized aroimd topics sudi as: interpersoxud 
relationships, self-acoeptance, feelings, behavior management, coping skills, etc. A 
structured lesson such as that used in classroom guidance is usually presented, but 
more emphasis on discussing and personalizing the concepts occurs. 

These groups are normally led by the counselor or perhaps co-facilitated with a 
teacher who has had training in group process/ dynamics. Group sessions may 
range from 30-50 minutes. Students may volunteer fbr these groups or the 
counselor may routinely involve students from a given class in a series of small 
group sessions. The niunber of students per group ranges from 6-10, and groups 
usually last 6-8 weeks. 

CaicCT Guidance 

The purpose of career guidance is to help students ass^s what their career 
aspirations are and to learn skills which will enable them to function effectively in 
the workplace. 

Many of the concepts presented in dasMoom guidance are important components 
for a car ?er guidance program: self awareness, interpersoxul relationship skills, 
dedsior making skills, and understanding feeUngs and behavior. In addition, 
students need to be exposed to the following: knowledge about careers, 
requircci^ts, rewards/benetits; assessing individual strengths and matching them 
with job requirements; learning about Idsure time/interests; goal setting; lifestyle . 
options, and darifying interests and attitudes towards work. 



o 

ERIC 



14 

IS 



A cax«er guidance program stould be oompreheii^v«, with spedEc concepts that aU 
students are exposed ta fa additimi to tiie sodal/emoticmal/behavioral concepts 
induded in classroom guidance lessons, additional focus through dassrooms or 
smaU group»must indude exposaxe to the previously mcnticHied concepts. In 
addition, career fairs whidi expose 8tud«its to a multitude erf career options can be 
coordinated and teachm am integrate career guidance concepts into their 
curriculum by discussing career options in specific subject matter areas. 

Education 

Because children and adolescaits are part of a famUy system, many of the problems 
they manifest often need to be dealt wi^ conjuncticm with the family. 
Furthermore, counselors can promote the prevention concept by teaching parents 
skills sud\ as communication, behavior management, and characteristics of 
developmental stages. Counselors may wwk with parents on an individual basis, 
with the duld and other members of the family, or in educative or support groups. 

If working individually, the parent is usually consulted with by phone or in person 
relative to a concern which is initiated by the school or by the parent Forexample,a 
parent may call tiie counselor and express concra that her/his child isn't able to get 
to sleep at night and has nightmares. The counselor might suggest some things tiiat 
the parent could try at home and might also see the chUd individually to discuss the 
issue Frequent contact with the parent, and tiwir partidpation in applymg 
interventions, facilitates tiie problem solving process. 

In other cases, commimication problems exist, and the counselor can facilitate 
interaction between parents and child to dear up misconceptions and 
misunderstandings. 

Parent groups should also be conducted on a regular basis for the purpose of helping 
parents devdop parenting skills. These groups could be conducted in several ways: 
(a) an on-going group consisting of 6-10 weekly sessions; (b) periodic topical 
meetings; (c) support groups. 

On-going groups would consist of a group of ten to fifteen parente who would meet 
for purp<»es of support and to receive information about disdpline, 
communication, developmental stages of chUdren, etc. Parents could volunteer or 
be asked to join the group. Counselors can develop their own materials or use 
existing packaged programs. Groups of tius nature generally meet needs of all 
parents who want more information on how to fanprove parenting skills. The 
focus is on prevention. 

Topical meetings might be held monthly or less fiequentiy, and would be open 
groups, available to all parents who are interested in a particular toiMC. Parents 
could be surveyed as to what programs might be relevant. Suggestions indude 
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helping diildzen dsveiap positive ttdtudes and responsible bdiavic^, hdping 
childien handle stress, living (happily) wi^ teens, ete. These meetings can be 
ccmducted by tiie oounsdor cff the counselor can ooc»dinate a series of outside 
speakers to address the git>up. 

Support groups are designed for parsits iffho have a conunon concern such as: 
learning disabled childrsi, gifted diildren, childi^n whose parents are divorced or 
separated, etc Parents for the^e giwqis may vidunteer or be invited to Join. There 
may be less structure than in the <mr$ioti$ groups with the preventative focus, and 
the primary purpose is to allow parents with similar concems the opportunity to 
share feelings and learn ways to hdp themselves and their children with these 
issues. 

Staff Tnsgrvigg 

Because counselors are not the "counseling program," it is important to work with 
staff in developing thdr skills in working with children. By doing this, more people 
are available to listen to cMdren and to be sensitive to spedHc ways to r^pond to 
behavior and feelings. 

Counselors could meet monthly with staff (instructional and non-instructiox\al) to 
share infwmation about such thmgs as: positive discipline techniques; ways to 
facilitate self-concept devdopment throughout the school environment; effective 
communication strategies; conflict maiuigement techniques; helping children 
become better decision makers; stages of grief/loss; etc The purpose of these 
ses»ons is to promote pc^itive intmction with students. Topics should parallel 
guidance obje^ves. 

Sessions of this nature can be informal discussions or thexe can be a more spedfic 
presentation. By working together in this manner, there is more involvement by 
everyone in the counseling process. 

^ n. RESPONSIVE SERVICES 

Crisis Counseling 

Crisis counseling is defined here as counseling students in situations that require 
immediate attention and/or interventions. Some examples that would fit this 
classification are: threats of suidde; child abuse; a tragic event; severe emotional 
outbursts; a severe family upheaval; or the death of a student, faculty member, or 
loved one. 

Counselors need to possess skills that allow them to assist students in processing 
these crises both on an immediate and long term basis. They may function as a one 
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-to^ne counsdor » as a snudl support group fa^ Consultation skills and 
knowledge <rf appropriate referral sources is importent in these drcumstances. 

School Crisis Intervenriftn 

Certain tragic events may create a need for tiie sdxocA staff to have a building-wide 
plan fta- addres^ tiie crisis. A serious car acddeifv tiie death of a student(s) w 
Moilty member, or a community disastor may create a voy serious situation that is 
best dealt with by having a predetOTdned set <rf proceduxes to foUow. Teamsmade 
up ov school person!^ and outside resource pcarsons need to be trained in advance 
sc. mat students and staff needs can be met in this very traumatic situation. 



The purpose of ongoing personal growth and problem centered counseling in the 
school is to help students focus on acceptance of self, decision making, effecUve 
communication and the development of problem solving skills. 

The counselor provides an accepting, non-judgmental atmosphere in which the 
students may discuss concerns and issues as they arise in his or her life. 

Examples of concerns that students may present to the counselor deal with: peers 
academic, substance abuse, famUy relationshij^, behavior problems, interpersonal 
relationships, self concept, and career goals and options. 

Through ongoing counseling, the student wiU develop the confidence in self as weU 
as strategies to be used in meeting similar issues in the future. 

Puipose: A rounselor wiU refer to community agencies and other resource services 
when the typical parent consultation, dassroom. individual and smaU group 
mt^ventions prove ineffective or it is apparent that more extended and in depth 
services are needed. ^ 

When ttus course of action is being considered, the counselor will make available to 
the student s family information and possible alternatives for support groups, 
family tiierapy, as weU as otha- appropriate services available in the commmiity or 



area. 

Staff/ParPti* rnnwiUa^'ft^, 



The purpose of staff /parent consultation is to allow the school and famUy to share 
and discuM information to enhance and plan the developmental progress of the 
student. This SCTvice may be initiated by the parent, counselor, or a Staff member. 
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The counselor functions as a coordinatOT of flie staff/parait consultation. 
Consultation may be in a fbnnal OT an infbnnal setting. Infonnal non-scheduled 
dialogue may ocfiur between staff, counsdor ot jMtwils by phone or at importune 
times during tiie day. Formal consultations are scheduled and may indude support 
staf^, parents and administrators. A writtra plan of actiim addre^ng the student s 
needs and rationale for positive change will be formulated. A time line wiU likely 
be put into place to monitor student progress involving staff, parents and counselor. 

PrMm Centfiyi g"^" ^rmip Cimnselintt 

The purpose of problem centred or specific issue smaU group counseling is to meet 
the immediate needs of studeits and give them support r^arding this concern. 
Groups may be made up of studfflits with similar pn^lons affecting Aeir Uv€S. The 

size of these grouj^ may vary, but should be kept small (5-1 0) to aid in 
communication among members. Duration of meetings will also vary, but would 
be based on actual resolution of die concerns involved. 

Below are student problems that may require immediate attention and support 
through anall group counseling. 

I. Divorce 

Z Peer interaction problems 

3. Lack of social skills 

4. Death and dying or k>ss situations 

5. Conflict resolution among students 

6. New student orientation 

7. Family conflicts 

8. Student/parent conflicts 

9. Student/ teadier conflicts 
10. Student behavior problems 

II. Other personal problems 

Participants in these groups may all share the same problem in which case the 
members may openly discuss issues and concerns relative to this particular topic. 
The counselor may choose to use more spedficaUy structured activities to facilitate 
discussion and resolution of tiiese same issues. If curriculum materials are used, 
tiiey are selected with the needs of these particular students in mind. 

Groups may also be organize! for students who do not share a specific topical 
concern. In these groups, which are more open ended, students assist each other 
deal witii problems which have arisen during the week. Some structured activities 
may be introduced as appropriate to the concerns being discussed. 
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in. EDUCATIONAL PLANNING/ASSESSMENT 

T<M»ring Aasgaamgnt and Interptgtatiim 

The purpose of assessmoit relates to the reality that teachers, counselors, and 
administrators need several types of informaticm about students. They may need to 
know about student active and scholastic abilities, their interests, their 
achievement, and thdr concsems. In a schod context, there are usually many 
different goals and purposes for a testing program; information is needed for many 
reasons, and many diffmnt people are involved in the process. Here are some of 
the possible goals of a school testing program: 

1. Identify the readiness of kindergarten and first grade students. 

2. Detennine whether students have mastered the basic and essential skills 

required by the schocd system. 

3. Placement of individuals in educational programs. 

4. Identify students with special needs. 

5. Evaluate the curriculum and specific programs of study. 

6. Help individuals make educational and vocational decisions. 

7. Assess the cognitive skills and scholastic aptitude of individual students. 

8. Measure achievement in specific courses and sub^ areas. 

Interpretatio n of Test Results 

It is obvious that if a school district formally tests students in areas such as cognitive 
abiUty, achievement, interests, aptitudes, personality types, etc., that they have a 
responsibility to interpret the scores to students and paraits. Qose attention to the 
age and maturity of the students must be given in deciding how and to whom the 
results will be interpreted. Proper interpretation requires recognition of the fact that 
while many tests do provide accurate estimates, they do not measure with the same 
precision that a ruler or yardstick does. 

Intelligent interpretation requires knowledge of the test in question and how it can 
best be interpreted to students and/or parents. Even if various facets of the testing 
program were explained initially, the examiner shoiild review for students and /or 
parents, using nontechnical language, the purposes of testing. Actual test results 
might be visually presented thitni^ graphs to help the students/parents 
understand. Repels need to be comprehensible as well as informational. In 
reporting specific types of scores, the examiner should be sure that all understand 
the types of scores being discussed. They should be told the limitations of the tests 
and some basic bias that might operate in the situation. 

While cour^^ors may have some limited course work in assessment, they basically 
have no more expertise than classroom teachers in this area. Norm referenced 
achievement tests and performance or criterion based tests, as well as learning style 
assessment, are perhaps best interpreted by dassroom teachers. Counselors would 
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likely be involved in the reporting and interpretation of scores rdated to interest, 
career dedsicai making, and post high Khool educational placement are perhaps 
best handled by people with special training. 

Hie purjHise of the counsdor*s involvement in this process is to Orient and 
acquaint parents and students with the fixumdal aid process. This is accomplished 
through individual and group counsding as wdl as more general presentations. 

The counsdor also assists students wi A how to carry out a search Iot grants, 
scholarships, and oth& financial aid <^portimities. Stiidents need to be informed of 
criteria used in Ae selection of the recipients for schdarships and grants. 

• grade pdnt average 

• rank in dass 

• testscc»es 

• citizenship 

• activities 

Throughout this process the coimselcnr serves as a resource person for students and 
parents. The responsibility for aiing forms, meeting deadlines, seeking references, 
etc., lies with the individual student 

Purpose: Counselors have a major role in helping students make decisions 
regarding placement educational level, into special programs, and into 
postsecondary education or employment Follow up studies may be conducted to 
help determine overall student satisfaction with the total educational program. 

Examples of Activities Related to Postseomdary Placement: 

• Orientation of all students to ^e next level. 

• Assisting students with selection of elective courses appropriate for the 
student's interests, achievement, and aspirations. 

• Providing information and assistance to those filling out applications for 
admission, jobs or financial aid. 

• Conducting exit interviews and follow-up studies. 

• Hlling out yearly placement information gathered by the Department of 
Education. 

• Coordination of placement interviews with postsecondary school 
representatives, employees. Job Service of Iowa, and military pa^nnel. 

• Coc»:dinating and writhig recommendations for students as they apply for 
higher level education, scholarships, or enployment 
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The ptirpc^e of the advisor-advisee ccsnponoit of the guidance program may vary 
from one school district to another. It has outstanding potential for delivering 
affective education experiences for middle and secondary school students. It may 
also be the best concept for carrying out an academic advising program for these 
same students. 

The delivery of affective education activities for all students can be g-eatly enhanced 
with a mudi broader base of involved foculty through a well planned and 
coordinated advisor^visee jnogram. The oounselor(s)' coordination of a planning 
team of teachers and administrators can deliver an articulated and sequential 
developmental program that addre^es the personal, social, life planning, and 
educational needs of students. 

An academic or educarional advisiny program that draws upon the expertise of the 
teaching faculty, administrators, and counselors can be exceedingly successful in 
providing a more effective and effident system for reporting academic achievement, 
helping students and parents make appropriate dedsicms regarding the selection of 
courses and registratioiL This type of prc^ram necessitates strong coordination from 
the counselor(s) and administration with adequate inservice for teacher/ advisors in 
order that they may carry out ob^ctive and effective advising in the areas of course 
selection, test and academic achievement interpretation, schedule changes, and in- 
school placement. 

The ^ort and long term benefits of this program are that secondary counselors will 
have a significantly greater amount of opportunity to carry out the well defined 
roles identified in the state mandated K-12 comprehensive, sequential 
developmental giUdance program that is an integral part of the total educational 
process. An advisor-advisee program addresses directiy the concept that guidance is 
a cooperative effort, a team approach that emphasizes that the counselor alone is 
not the guidance and coimseling program of ti\e school. 

Scheduling - Com-se Planning 

Purpose: Coimselors often play a major role in scheduling and course or progr.un 
planning for secondary students because they have acoe^ to information regarding 
the world of work and pt^tsecondary education reqiairements. 

Counselors may coordinate or facilitate some of the following example activities in 
conjimction with faculty and administration: 

• Advisor-Advisee Program 

• Registraticm booklet - course guide 

• Homeroom or class informational meetings along with parent meetings 
regarding: 
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graduation t^quirenaits 
occupational ^ind career treads 
postsecondary entrance requirements 

• 8th grade - create a four year plan 

• System for follow up with studoits 

• Schedule changes 

The desired outccmie of titese efforts is that studoits and parents will be able to 
make appropriate educational choices to facilitate and student's personal and career 
plans. 

Orientation 

The purpose of mentation is to familiarize parents and students with: fadUties, 
procedures, services, curriculum credit requirements, policies, extracurricular 
activities and special programs. An orientation program will ease the transition 
from home to school, from elementary school to middle/junior high school, from 
middle/jtmior high school to high school, and new/transfer students to their new 
setting. 

Some of the orientation activiti^ will include: 



Kindergarten/Elementary 

In school orientation for parents and students to: meet teacher(s), counselorCs), and 
prindpal(s); tour buildix^; readiness testing; receive information on needed 
materials and transpiration; and discuss parent concerns. 

Middle/Yunior High School 

In school student/parent orientation to: tour facilities; review cumculum and 
schedules; meet coimsdor, principal, and teachers; review handbooks; fee schedule; 
review extracurricular policies; review materials -ceded for transition; group 
•building activities; and discuss parent concerns. 

Ifigh School 

In school orientation for curriculum and course content presentations; extra 
curricular considerations; review handbooks; review graduation requirements, four 
-year schedule considerations; parent night/ day, tour of facilities; fee schedule. 

New Students/Transfer Student 

Individual orientation for parent and student to: meet counselor, teachers, 
principal; tour facilities; review special policies; check health records; personal 
interview ootmselor/prindpal; provide student handbook; course offerings 
handbook; school map, assign peer host; and introduce to other students. 
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rV. Piogiam Management 

Public Relations is an is^90itant elanent of the program managem^t component. 
Hie purpose of a public lotions program is to oommuiiicate to various publics the 
role of the counselor and the importance of a guidance program. 

Specific public relations activities indude such things as: 

• brochures describing the guidance program 

• slide/tape presentaticms to parents, community groups 

• letters to parents, wdcc»ning new students and describing counseling 
services 

• counselors' column in tl^ local or sdiool newspaper 

• radio spots cm tc^ics related to guidance (helping kids with homework, 
child stress, parent/child communication, etc.) 

• record keeping/reporting to administration and school board annually 
(nim:iber of students seen, types of probl^ns, kinds of services provided, 
etc) 

• speaker (on topics related to children's emotional health) to community 
groups 

• calendar of schedule for teachers, administration 

The purpose of an advisory committee is to assist the counsdorCs) in the 
development and delivery of an effective, comprehensive guidance program. 
Membership may consist of teachers, board members, students, administration, 
parents and commimity members (10-15 persons). The advisory board meets 
monthly or periodically throi^out the year to provide input or react to: 

• program goals and objectives 

• public relations activities 

• program assessment 

• expanding program focus 

• dealing vnOx special i^ues 

• crisis intervention plans 

• selection of materials 

• program promotion /infusion 

Frogram Artimlation/Management 

It is critical that a guidance prc^am is sequential, with objectives developed K-12 to 
ensure comprehensive sodal/emotional/academic/career development. In order to 
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achieve Oiis, the counsdorCs) in the district must meet regularly to share aspects of 
their program and coordinate activities so that a sequential program is maintained. 

Program ob^ves and activities ^cmld be in writing, with packets or units of 
materials identified fox dassroom guidance, small groups, stiiff/parent inservice 
testing and test interprotation program^ financial aid and oientation programs, etc. 

Hie guidance program must not be a "fly by the seat of your pants" program which 
exists in the mind of the counselOT(s}. To assure accountability, materials must be 
developed and systematically maintained. 

Yearly evaluation of the counselor (using an instrument specific to counseling) is 
important, along wiA program evaluation. In addition, counselors should use 
evaluation instruments in small groups— dassroom sessions for feedback on how 
students respond to services. 

Careful recordkeeping and systematic repealing of number of students seen, types of 
services provided and reqiaested, results <rf services, number of parent and teacher 
contacts, etc., shows evidence of a well-managed program. 

Time Management 

An effective guidance program is not a scattered offering of services, but rather, is a 
well managed array of specific activities designed to address program goal*; and 
objectives. The coimselor should have at least a loosely organi^ daily schedule 
with some planned activiti^ to assure accountability. 

Depending on the grade level and type of services crffered a calendar such as the 
following is a representation of effective time management: 

SAMPLE CALENDAR 
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W 


TH 


F 
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9:00 


TC 
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IC 


SG 
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GC 


TC 


CG 


TC 
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SC 


10:30 
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SG 
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1:30 


TC 




TC 




TC 




2:00 




CG 


SG 


OG 






2:30 


IC 








IC 




3:00 




k: 




TC 







4:00-8:00 

Parent Groups ♦ IC Individual Counseling 

Parent Consultation • SG = Small Group Counseling 

♦ CG = Classroom Guidance 

♦ TC - Teacher Consultation 



Staff Devglopment 

A significant aspect of program management is coimselor development. It is 
imperative that the counseling staff participate on a regular basis in inservice and 
professional growth opportimities which enhance skills and expertise. Keeping 
current through participation in professional counseling associations and reading 
the latest literature is part of this staff development effort. 
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DEVELOPMENTAL STUDENT 
COMPETENCIES 

A major goal of the comprehensive school guidance program is to facilitate the 
attainment of selected student competaides whidi are grouped under the categones 
of personal social development; career development; and educational development. 
Ten major topics are presented, with competeides developed for primary, 
intermediate, junior hi|^ and high school levels. 

The guidance advisory council or committee along with the school counselor(s), 
after consi dering information from needs assessment efforts, may select appropriate 
competencies from the following list of example competency statements. 

L PERSONAL SOCIAL DEVELOPMENT 

A. Self-Awareness/Self-Acceptance 
Primarv 

To identify physical characteristics. 

To recognize/appredate physical similarities and differences between 
people. 

To identify ways in whidi individuals are unique. 

To learn that people have many different kinds of qualities and 

characteristics. 
To recognize how people grow and change. 
To identify personal streigths. 
To learn tiiat everyone makes mistakes. 
To identify individual interests. 

To learn that people aren't better or worse just because they are different. 

To learn that interests and abilities change. 

To develop an awareness of behavior in various situations. 

To learn to make positive self-statements. 

To recc^;nize special personal traits. 

To identify how exercise and nutrition affect mental health. 
To describe specific ways to care for one's body. 
To identify personal abilities. 

To describe one's own unique ph)rsical characteristics. 
To describe one's own unique abilities. 
To identify personal limitations. 

To recognize that personal strengths and limitations will change. 
Intermediate 

To learn that making mistakes doesn't make one good or bad. 
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To identify personal mistakes and what was learned from them. 
To learn tiiat everyoi^ is a special p»son regardless <rf how they act. 
To develop an smarmess oi individual responses in different situations. 
To recognize diat natively comparing tiidr physical difieiences, 

characteristics or abilities to others Is unneoe^ary. 
To learn that "being paiiect" isn't possible 

To recognize diat certain aspects of one's self can be changed and that 

certain aspects can't diax^. 
To differentiate between poor performance in one area vs. being a 

complete failure. 
To identify personal abilities/strengths. 

To differentiate between positive and negative self-talk (messages). 
To learn to use positive self-talk. 
To identify positive/negative behaviors. 
To identify ways in which one's body is special. 
To recognize ways in which they are important to themselves and to 
others. 

To identify personal characteristics valued in self. 
To describe ways in which abilities and interests change over time. 
To learn that a person is special regardless of how they behave. 
To learn that bdng male and female are equally special. 
To identify sexist/nonsexist ways to describe males and females to learn to 
describe individual abilities without stereotyping them as male/female. 

juniQr ifigh 

To identify the physical, intellectual, emotional, sodal and spiritual 
aspects of self. 

To recognize degrees of control over personal success and failure. 
To learn to accept compliments and criticism. 

To identify positive ways to maintain a healthy body, mind and spirit 
To identify "self put downs" and learn to apply positive self-talk. 
To identify sex-role stereotypes and how this limits both males and 
females. 

To learn the difference between "Vho one is" and liow one behaves;" 

poor behavior doesn't imply that the person is no good. 
To identify one's po^tive and negative attitudes and to develop ways to 

avoid excess negativity. 
To learn ways to value self even if others don't treat you as a worthwhile 

person. 

To identify positive ways to behave in a variety of situations. 
To differentiate between 'Tjragging'' and sharing positive aspects of self. 
To identify unique aspects of one's personaUfy. 
To learn to compare their abilities to others without self put down. 
To learn the relationship between caring for and valuing self and treating 
one's body in healthy ways. 



To identify positive aspects ctf being a male or female. 

To identify characteristics they value in themselves. 

To recognize positive ways to displaying a sense of hiunor. 

To identify ways to develop a sense of pei^snal power an 1 can attitude.** 

To identify ways in which individuals become self-motivated. 

To identify personal values. 

To identify one's interesis and abilities in order to formulate personal 
goals. 

To identify positive ways ""taking care" of oneself. 

To difterentiate between self-defeatii^ and self-enhancing behaviors and 

how they r^te to one's view of sdf. 
To learn that failure and rejection are not a reflection on one's self-worth. 
To learn ways to access personal strengths and positive self-talk in coping 

with difHcult situations. 
To differentiate criticism of "who one is" from "what one does." 
To identify how one's wants and needs influence future planning. 
To develop an understanding of the various roles people play. 
To recognize tiie connection between how one views him/herself and 

how s/he behaves. 
To identify sources of personal strength/limitation. 
To darify goals and aspirations. 

To identify personal skills that contribute to satisfactory physical and 
mental health. 

To describe ivays in which sex-stereotyping limits individual options. 
To idfc ntlfy risk-taking behaviors. 

To describe personal risk-taking behaviOT and to learn to assess the 

positive/negative impact of such behavior. 
To learn to identify one's r^ponsible/irresponsible behaviors. 
To distinguish betwe^ sdf-defeating and self-enhandng behaviors. 
To identify areas of personal act. >mplishment and achievement. 
To develop an imderstanding of how individual contributions impact 

society. 

B. Emotions 
Primary 

To develop a feeling vocabulary (happy, sad, mad, hurt, disappointed, 
upset, etc.) 

To learn that it is normal to have feelings. 
To distinguish between physical and emotional hurt 
To differentiate between pleasant and unpleasant feelings. 
To recognize that it is good to express feeUngs. 
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To learn that ttoe are many di£(mnt ways to express the same feeling. 

To differentiate between real dai^ and imagined fears. 

To learn tot iedUigs can change. 

To identify how fiedings dev^p. 

To learn to share fedings witii otiiers. 

To reoK^nize that all pec^le have fedings. 

To describe feelings about a variety of ^tuations. 

To identify how others might be feeling. 

To recognize Uuit there is a connection between how one feels and how 

one behaves. 
To learn di0ezent ways to express feelings. 
To learn how to communicate one's fed^ngs to others. 
To recognize negative effects of teasing others about the way they express 

feelii^ (name calling such as cry bal)y, etc) 
To learn that it is good to talk to others about negative feelings such as 

fears, etc 

To identify ways io deal with fearful feelings. 
Intermediate 

To learn that feelings can vary in intensity. 

To differentiate between feeling and behavior and to understand that 
there is often a connection between how one feels and how one 
behaves. 

To recognize the connection between feelings and phyacal (bodily) 
reactions. 

To learn tiiat some feelings help and some hinder. 
To recognize how feelings can change when thoughts change. 
To distinguish between healthy and unhealthy expression of feelings. 
To develop sensitivity for the feelings of others. 
To learn that others don't "make you feel" certain ways. 
To identify poritive ways to deal with a variety of negative feelings. 
To learn ways of suppOTting others' expression of fedings. 
To be able to identify how one is feeling. 
To identify ways to make oneself feel t^etter. 
To learn ways to help others express their feelings. 
To recognize that there is nothing shameful about expressing how one 
feels. 

To recognize that people can react differentiy to the same feeling. 
To identify what lUcling'* one's feelings means 
To identify reasons why people might hide feelings. 
To assess consequences of hiding filings. 

To recognize how people's feeling may be reflected in their actions. 
To learn that people have choices about how they feed. 
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To identify examples of personal happing, unhappiness. 

To learn that tiioughts about an event determine feelings. 

To learn positive ways to manage anger. 

To lecc^^iize the diain reaction e£fect (d negative emotions. 

To devdop sensitive ways to express iiedings to odiers. 

To dilfefentiate between m»mal emotional reaction vs. over-reaction. 

To diffoentiate between po^tive and negative ways of expressing feelings 

rdative to an upsetting event 
To recognize the relationship betweei negative emotions and self 

-defeating behaviors. 
To recognize differances in the way individuals deal with feelings. 
To identify sources of help when feeling overwhebxied by negative 

feelings. 

To recognize that feelings change over time. 
To identify ways to help others deal with n^ative feelings. 
To recognize the connection between expression of feelings and physical 
prc^lems. 

To identify positive ways to manage negative feelings. 
To learn to identify stressful feelings. 
To identify poative ways of coping with stressful fedings. 
To learn that "ups and downs" are characteristic of this stage of 
development. 

To differentiate between normal mood swings and more serious 
depression. 

To learn that asking for help with more serious negative feelings is 
important. 

To learn that negative feelings don't last forever. 

liish gchop! 

To identify characteristics of depression. 

To learn po^tive methods of dealing with depression. 

To analyze the payoffs of pleasant vs. unpleasant feelings. 

To learn about the effect of emotions on the body. 

To identify self-talk that contributes to guilt 

To identify self-talk that contributes to worry, anxiety and fear. 

To recognize the relationship between feelings and acting in one's own 

best interests. 
To identify options for coping with emotional pain. 
To develop strate^^ for modifying intense negative emotions. 
To differentiate between internal and external contrd of happiness. 
To Identify positive ways of taking chaige of one's own happiness. 
To identify ways to deal with intense feelings which may lead to suicidal 

thoughts. 
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To idoitify ways to hdp others deal with extreme negative emotion. 
To learn that people are respon^le their own happiness (others can't 

"make you happy".} 
To recognize intense negative feelings in self and others and at what point 

professional intervention may be necessary. 
To learn that apprehension about the future is normal for this 

developmental stage. 
To identify helphil ways to cope with apprehension. 
To learn what it means to "mask" fedings. 
To identify consequences oS "masking" real feelings. 
To recognize the connection between thoughts, feelings and behaviors. 

C Interpersonal Relationships 

Primary 

To learn that people are alike as well as different. 

To recognize the e^ect of labels" on relationships with others. 

To describe charactoistics of friendship. 

To distinguish between poative and xiegative ways to behave with friends. 

To identify positive ways to interact with others. 

To recognize ways in which others are unique and special. 

To recognize that others make mistakes but they are still good people. 

To learn to compliment others. 

To learn how to cooperate with others. 

To differentiate between words used in teasing and what is "true- 
To learn positive ways to handle teasing. 

To learn that others don't have to act the way we want them to act. 

To identify behaviors that promote friendship. 

To describe positive play behaviors. 

To recognize special or unusual characteristics about others. 

To identify ways in whidi the behavior of one person can influence 

behavior of another. 
To identify ways to be responsible toward others' property. 
To learn that people come in all sorts of shapes, sizes and colors. 
To learn that people aU have different talents and abilities. 
To learn that people have different interests. 

Intermediate 

To recognize that rejection from others doesn't mean you're worthless. 
To recognize the ne^tive effects of comparing oneself to others. 
To identify characteristics of good friends. 

To distinguish between facts and assumptions about others' bdiavior 
towards you. 

To learn to accept the fact that others may not behave the way you do. 
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To leant to accept the fact that othss may not tiiink the way you do. 
To learn positive conflict lescduticm techniques. 
To leaxxi effective inteipersonal communication skills. 
To recognize that Aeie are diffeent kinds of friends who meet diHerent 
kinds of needs. 

To ideitify problems that occur between friends and positive ways to deal 

with those problems. 
To ideitify and acc^t ditoent types of families. 
To learn "tease tolerance" teduiiques. . 
To differentiate between assertive, aggresrive and non-assertive behavior 

in rdationships with c^xas. 
To evaluate the effect of v^uit titey say on othfts. 
To evaluate the effect of how tiiey behave on others. 
To recognize that friends can be any age. 
To identify positive memories associated with a friend. 
To learn that boys and girls can be friends with each other. 
To identify the negative effects <rf putting others down. 
To identify the positive aspects of friendship with adults. 

Tunior Iflg h 

To explore pro's and con's of various lifestyles. 
To differentiate between judgmental and non-judgmental attitudes 
towards others. 

To recognize the effect of judgmental attitudes towards others. 
To differentiate between irritating, uncomfortable and intolerable 

behavior in interpersonal relationships. 
To recognize the advantages and disadvantages of sodal approval vs. 

negative personal consequences. 
To learn to use assertive skills in responding to others* demands. 
To identify characteristics of peer pressure. 
To learn positive ways to respond to peer pressure. 
To identify the relationship between verbal messages and non-verbal 

communication. 

To identify ways in which stereotyping can limit effective interpersonal 

relationships. 
To learn positive ways to resolve friendship conflicts. 
To differentiate between fects and assumptions as they relate to issues in 

interpersonal relationships. 
To explore what it means to be an individual vs. "one of the crowd." 
To learn poative ways to resolve adult/child conflici 
To recognize that people dcm't always share the same values. 
To evaluate how good listening skills helps in problem resolution. 
To identify characteristics of good family relationships. 
To describe positive qualities of people who are culturally different 




To identify biases and stereotypes that interfere vntti establishing effective 

relationships. 
To identify poative bduiviors lor working in a group. 

Hi^ School 

To distinguish between dep^dent and independent b^avior in 
relaticmships. 

To identify belief that intofere with independent behavior in 

relationships. 
To learn how Id be an effective listener. 
To learn how to respond with smitivity to others* pain. 
To differentiate between demanding and wishing in relation to others* 

values. 

To diHerentiate between demanding and wishing in relation to others' 
beliefs. 

To diffeientiate between demanding and wishing in relation to others' 
behavior. 

To differentiate between healthy inter-dependence and unhealthy 
dependence. 

To identify characteristics desirable in long term male/female 
relationships. 

To differentiate between disappointment and devastation in regard to 

relationship issues. 
To learn that you can't diange other people, only your reaction to them. 
To recognize the imjKniance of tolerance and flexibility in relating 

effectively with others. 
To identify characteristics of intimacy. 

To learn positive ways to cope with change and loss of relationships. 
To examine consequences of prejudice. 

To assess the degree satisfaction xelationshi]^ with family members 

To assess the degree of satisfaction of intimate relationships. 

To assess the degree of satisfaction of dose friendships. 

To identify specific things which could enhance relationships with 

significant others. 
To describe characteristics of healthy relationships. 

D. Problem Solving/ Decision Making 

Pnm^Ty 

To distinguish between ma^ and minor problems. 

To learn that most problems have multiple solutions. 

To recognize that some problems don't have perfect solutions. 

To identify consequences of decisions. 

To recognize how many circumstances necessitate decision making. 
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To identify fiie impcnrtanoe of making wise dedsiims. 

To recognize tliat decision making affects sdf and others. 

To identify varimis factors to be considered in making sound decisions. 

To learn how to evaluate the effects oi cted^xHis. 

To develop die aUlity to ge^rate multiple solutions to problems. 

To team how to assess die positive and ne^tive aspects of possible 

solutions before making final decisions. 
To learn to coq>erate wiUi othm in Joint problen solving. 
To recognize how many choices people make in the course of a day. 
To identify ded^ons tot toy can make ind^ieidendy. 
To identify ded^mis tot th^ may need help in making. 
To learn tot everyone makes dedsions. 

To learn tot there are pec^le who can hdp them make dedsions. 

To learn to identify alternative choices in proWan situations when a first 

choice is ineffSective. 
To recognize tot some decisions become habitual. 
To identify resources tot are available in hdping people make dedsions 

and choices. 

Intermediate 

To recognize the relationship between risk-taking and decision making. 
To recognize to cause/effect rdationship in to dedsion-making process. 
To recognize to relationship between aanpromise and problem solving. 
To develop to ability to break problems into small manageable parts. 
To develop to ability to set short term goals. 
To learn to apply decision making skills to moral dilemmas sud\ as 

cheating, stealing, lying. 
To learn effective group prcsblem solving processes. 
To recognize how to identify a problem and who •'owns" it. 
To learn steps in a problem solving process. 
To recognize how others can help solve your problems. 
To recognize tot a dedsicm tot is good for one person may not be good 

for another. 

To learn how to assess facts tot may influence to outcome of a dedsion. 

To recognize that some dedsions are made based on one's values. 

To learn that not everyone solves problems in to same way. 

To identify examples of positive decisions tot toy have made. 

To identify positive aspects of risk taking. 

To identif)^ negative aspects of risk taking. 

To learn how to assess positive and negative aspects involved in making a 
dedsion. 

To distinguish between examples of major and minor decisions. 
To recognize that everyone has problems to some degree. 
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To explore the effects of eottoticmalism in the jmsblem-solving/decision 
maidng process. 

To evaluate the impact erf peer pressure cm personal decision making. 
To recognize which factors of a given problem are or are not under your 
control. 

To learn tiiat some proUems cannot be solved immediately and to 

develop skills for dealing wiA 
To learn to use imagery as a problem solving or decision-making 

technique. 

To identify podtive vs. negative approadies to solving problems. 

To identify ways in i^di personal dedsions impact otiiers. 

To differentiate between facts and assumptions and how this influences a 

problem or decision. 
To differentiate between long-term and temporary problems. 
To learn how to react sensitively to others' problems. 
To distinguish between realistic and unr^distic solutions/decisions. 
To recognize the importance of sharing problems with others who can 

help. 

To recognize that gpal setting is often an outgrowth of decision makmg. 
To differ^tiate betweei responsible and irresponsible ways to solve 
problems. 

To differentiate between letting a problem resolve itself and taking an 

active role in problem resolution. 
To learn tiiat conffdence can come about as a result of taking risks. 
To assess the podtive and negative aspects of confidence that occurs as a 

result of risk-taking. 
To recognize that some decisions can be changed and others can't. 
To examine ways in which peers influence decision making. 
To identify ways in which family members influence dedsions. 

Hi gh School 

To distinguish between acting and reacting to problematic situations. 
To differentiate between healthy and unhealthy solutions to problems. 
To recognize the "ripple effect" of decisions made at one point in time. 
To recognize that solutions to problems cannot always be ideal. 
To differentiate between emotional and rational approaches to problems. 
To learn to make decisions that are in one's own best inter^ts. 
To recognize that problem situations can be turned into opportunities for 
growth. 

To learn to put problems in perspective. 

To recognize the r^tiox^p between self-defeating behaviors and 

ineffective problem-solving/ decision making. 
To differentiate between impulsive and well-tiiought out dedsions/effects 
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To identify bdiefe tot ptevmt one from askix^ help with problems. 

To i^y decision making sldils to perscmal goal setting. 

To examine how past decisions alfect present bduvior. 

To zecGgnize how efiiective ccmflict xesoluticm ^dUs have a positive 

impact on relationships with others. 
To identify sources of infonnation whidi will be helpful in making 

decisions about the future. 
To identify examples of alternative solutions to problens that involve 

varying degrees of risk. 
To recognize the relationship between making decisions and acting on 

them. 

To learn abcmt procrastination and how it applies to decision making. 

To learn effective time mani^em^t skills. 

To recognize the degree of personal contrd over problems. 

E Awareness of Behavior/Behavior Management 

To learn what rules are and why they are important. 

To distinguish between acceptable and unacciptable behavior. 

To identify ways to change unacceptable behavior. 

To recognize consequences of behavior. 

To identify behavior of good citizens. 

To identify appropriate behavior for various situations. 

To identify positive ways to relate to friends. 

To describe irresponsible behavior. 

To describe responsible b^vior. 

To identify responsibilities within the family, the school, and the 
commtmity. 

Intermediate 

To demonstrate good citizenship skills. 

To identify reactions to stress and conflict situations. 

To identify ways to be responsible for own behavior. 

To identify alternate ways of coping with conflicts. 

To demonstrate alternate ways to cope with stressful situations. 

To demonstrate knowledge of how to direct emotions into socially 

acceptable behavior. 
To choose between alternative behaviors in specific emotional situations. 
To demonstrate ways s/he omtiibutes to society. 
To identify appropriate behaviors for various situations. 
To distinguish between positive and negative ways to handle peer 

presstire. 
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Tunior ffiyh 

To identify appropriate stud^t behavior. 
To identify internal and external sources of stress and conflict 
To denuxnstrate ways erf coping witii emotional reactions of others. 
To show respect fw legal and nwral rights of sdf and others. 
To Identify ways to contrd behavior. 

To dononstrate ways of dealing with reactions of others under stress and 
conflict 

To identify good social skills for various activities sudi as dances, parties, 
etc 

To identify ways to avoid peer pressures. 

To identify ways in which one person's behavior can impact another's. 
To identify ways to beconie a positive role model and model positive 
behavior. 

High Schi x>l 

To maintain self-discipline and rational behavior in dealing with 

emotional conflicts and stress. 
To identify ways that he/she contributes to different environments and 

society as a whole. 
To identify &e effect of emotions on one's behavior and decisions. 
To demonstrate respect for the rights of others. 

To distii^uish between positive and negative behaviors in coping with 

conflict and stre^. 
To distinguish between dependait and independent behavior. 
To identify mature behaviors. 

To develop appropriate behaviors in dealing with parent/adolescent 

conflict situations. 
To distinguish between over-reactions and appropriate behavioral 

reactions. 

To identify appropriate behaviors in dealing with disagreements. 

Personal Safety 

Primary 

To identify parts of the body. 

To learn that everyone's body is special and imique. 

To identify healthy ways to take care of one's body. 

To recognize that you have the right to decide who touches your body. 

To identify different types of touch: good, bad, confusing. 

To identify fedings that accompany different types of touch. 

To identify private body parts. 




To learn oofxect names £or private parts. 

To di£faentiate betweai people who may need to touch private parts 

(doct(»:s) and people who don't 
To difierentiate between strangers and people who are familiar. 
To learn where to get hdp if home alone. 
To learn to say "no** to strangers. 

Intermediate 

To learn the definition ctf sexual abuse. 
To learn the definition oi physical abuse. 
To learn the d^nition of emotional abuse. 
To learn to say '*no" to confii^ng touch. 

To identify subtle ways that people may use to trick kids into accepting 

confusiz^ toudi (bribery, gifts, etc) 
To learn not to keep secrets if almse occurs. 
To learn what to do if sonwone touches you in a confusing way. 
To learn what to do if someone physically or emotionally abuses you. 
To leam how to protect oneself if home alone. 
To leam to identify feelings associated with abuse. 
To identify ways to express feelings associated with abuse. 
To recognize tiiat you are not a bad person if someone abuses you. 

Tumor High 

To Identify different kinds of drugs. 

To differentiate between drugs that may be helpful and drugs that can be 
addictive. 

To identify characteristics of substance abuse. 

To differentiate between physical and social uses of tobacco. 

To identify the ne^tive effects of OTioking. 

To identify the negative effects of alcohol. 

To leam how to deal with peer pressure rdated to drinking, smoking and 
taking drugs. 

To identify physical and emotional characteristics of eating disorders. 
To identify characteristics of healthy eating. 

To leam behaviors which prevent the spread of communicable diseases. 
To recc^nize the consequences of tmprotected sexual activity. 
To recognize the impact of AIDS and how it is trananitted. 

High School 

To identify effects of alcohcd on driving 
To identify negative consequences of driiUdng. 
To leam assertive behavior in response to peer pressure related to sex, 
drugs, aloshoL 



To idoidfy diaracteristics o$ enal^ing behaviw. 

To idoitify effective ways to deal with auOiling. 

To recognize risks involved in being sexually active 

To learn self-enhandng vs. seli^d^ting ways to deal with pressure. 

To distinguish heal^y phytical aHection from exploitation. 

To learn about the concept erf date rape. 

To identify strategy to d^ with dat? rape. 

To identity ways in ^^dch AIDS is trananitted. 

To recognize negative consequences of anorexia and bulimia. 

CAREER/VOCATIONAL DEVELOPMENT 

A. Attitude Toward Work 

Primary 

To identify a variety of occupations. 

To recognize that both men and wwnen can work at jobs. 

To identify what they like about various occupations. 

To distinguish between work and play. 

To identify characteristics (rf responsible workers. 

To identify skills that are needed in certain jobs. 

Intermediate 

To xecognize the relationship between their attitude toward school work 

and their attitude towards work. 
To identify traits of a dependable worker. 
To recognize how work fulfills a person's need for achievement. 
To recognize how st&eotypical attiiiides can influence and/or limit 

choices people make about work. 
To identify characteristics of a productive worker. 
To differentiate between work and leisure activities. 

Tunior High 

To learn about work related realities such as layoffs, strikes, horizontal 

moves and promotions. 
To identify pros and cons of various jobs. 
To learn to evaluate one's skills in relation to a potential ^b. 
To recognize that work is one of the components of leading a balanced life. 
To develop an awareness of the ronsequoices that come as a result of the 

choices they make about v/ork. 
To learn "people skills" which are needed in the work place. 
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To darify one's values as th^ relate to work and leisure. 
To identify positive work haHts. 

To distinguish between realistic and unrealistic expecutions about needs 

that a job can fulfill 
To realistically assess one's potoitial for particular occupations. 
To develop the ability to set stmt and long tenn career goals. 
To differsitiate between positive aiul negative attitudes towards work and 

leisure. 

Employment Seeking Skills 
Primary 

To discuss facts about the economy. 

To identify different jobs within the community. 

To recognize relationships of different jobs. 

To identify skills of workers. 

To develop an awareness of rewards of work. 

To discuss information about the economy. 

Intermediate 

To identify the need for workers in local, state, and national work force. 
To recognize Ae change in supply and demand for workers in different 
career fields. 

To develop awareness of their personal skills in relationship to careers. 
To recc^nize relationship of oonstuno'/producers. 
To be aware of technology in the world of work. 
To develop awareness of their personal skills in relationship to 
occupations. 

Tunior High 

To identify changing dynamics of the labor force. 
To identify levels of education and training for a variety of career fields. 
To develop an awareness of careers, employment, and occupational 
categories. 

To be aware of terms, concepts, and vocabulary related to careers and 

employment. 
To develop skills to choo$e dasses for high school. 
To be aware that it is necessary to make a commitment of time and self to 

be successful in school and a career. 



ragh School 

To idoitify the oontinuiiig changing dynamics of the labor force. 
To continue developing assessment skills for du)osing the most 

appropriate classes vdated to carea" and educational goals. 
To identify levels of edi^tkm and training for a variety of occupations. 
To critic^y assess careers, employment, and educational possibilities. 
To devdop skills to use and intezpret infoimaticm about career 

opportunities. 

To continue developing and practicing conununication skills for 
interviews and onnpletion of applications and fesumes. 

To recognize tiiat good preparation for a future career results in personal 
rewards. 

To be aware of the commitment of time and self to be successful in a 
career. 

C Life Goals 

To identify personal likes, dislikes, interests and abilities. 
To identify areas in which they have dxoioes and practice making those 
rhoices. 

To set daily goals for social, {^rsonal, and academic growth. 

To identify mnsequences for behavioral choices and accept r^ponsibility 

for those choices. 
To be aware of the advantages of healthy lifie styles. 

Intermediate 

To have knowledge of care^ dusters and investigate those of personal 
interest 

To be able to make appropriate bdiavioral choices which result in a 
healthy life style. 

To identiify consequences for behavioral choices and accept responsibility 

for those choices. 
To be aware of the advantages of healthy life styles. 
To identify and list short and long tenn goals. 
To recognize that personal life style choices may limit or sthance 

opportunities available to them in the future. 
To set daily goals for social, personal and academic growth. 

Junior High 

To recognize that life goals are developmental. 

To be knowledgeable about the required courses and graduation 
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requirements are for dieir sdiooL 
To to pric»tize tiieir interests and id«itify career categories that 

modd their interests. 
To identify a tentative career goal and devdop a plan to meet mat goaL 
To recognize and clarify pers^ial values as they affect goal setting. 
To learn to accept pmmal limitations in siting goals. 
To distinguish between realistic and non-r^listic goals. 
To become ^miliar with goal achievonent by vi^ting with individuals in 

spedBc careers. 

To list tiiree-ave occupations that model their individual (personal) 

interests, aptitudes and al^ties. 
To zecognize their aptitudes and abilities and how they relate to goal 

settix^. 

To identify courses that devdop their special interests and talents. 
To make appropriate dass selections based upon their educational and 
career goals. 

To become familiar with career information available in the area school. 
To recognize the importance of setting goals in achieving desired behavior 
chants. 

To identify minimum education/training requirements necessary to meet 

the entry level requirements of selected occupations. 
To recognize that career goals affect educaticmal goals. 
To become familiar with goal achievement by visiting with individuals in 

specific careers. 

To be able to identify three to five occupations that contain their 
individual (personal) interests, aptitudes and abilities. 

School 

To become familiar with goal achievement by visiting with individuals in 
specific careers. 

To have increased underetanding of the importance of setting goals in 

achieving desired behavior changes. 
To have increased knowledge and understanding of importance of 

making appropriate class selections based upon their educational and 

career goals. 

To have increased knowledge of how decisions affect short and long term 
goals. 

To recognize the importance of educational goals by developing a four 

year educational plan. 
To have increased knowledge of, and be able to effectively use career 

information. 

To be able to prioritize their interests and identify career categories that are 

consistent with their interests. 
To be able to distinguish between realistic and non-realistic goals. 
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To have knowiec^ of how education/training requiiemeits relate 
dixecdy to entry levd requireomts of various careers. 

To recognize tiieir interests and abilities and how these relate to goal 
setting. 

To have knowledge of graduation requirements for their school. 
To recognize that life goals are devdopmental and ever changing. 
To understand their personal limitations as they set goals. 
To recognize and clarify peismial values. 

To identify tentative career goals and devdop plans to meet thc»e goals. 

To related career opticms to course sdections. 

To identify resources needed in successful decision making related to 

career, educational, perscmal goals. 
To distinguish the diHierence between career interests and actual 

achievement. 

To accept responsibiiity for a decision made-both positive and negative. 
To be able to relate how career choice affects other aspects of life style such 
as social and economic 

Leisure 

Primary 

To demonstrate an awareness of the concept of leisure time. 
To understand how to use free time in a positive way. 
To recognize how free time is hdpfuL 

To understand how to make appropriate decisions about free time without 

adult direction. 
To recognize ways adults use free time 
To describe why free time is important. 

Intermediate 

To be able to use leistire tin» in a positive manner. 
To understand how leisure time can make life more enjoyable. 
To recognize how leisure time is used to relieve str^s. 
To be able to describe the difference between work and leisure. 
To differentiate between appropriate and inappropriate uses of leisure 
time. 

To be able to make appropriate decision about leisure time without adult 
direction. 

Timior High 

To personally identify current individual leisure time choices. 
To assess personal leisure tistie choices in relationship to the life style 
he/she is considering. 
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^ To recognize the rdatkmship between Idsure time choices and 
maintenance of mental, emotional and physical wellness. 

IBgh School 

To identify flie relationship between cuzrent leisure time activities and the 

attainment oS futiue goals. 
To recognize ^ importanoe o£ die balance between work and leisure. 
To identify leisure activities diat enrich one's Ufe. 
To determine how to prioitize leisure time activities. 
To demonstrate ways duU one can expand skills and knowledge through 

worthy leisure time activities. 
To relate learning activities to leisure time opportunities. 
To recognize how leisure time activities rdate to life career goals. 
To understand the balance between work and leisure. 



m. EDUCATIONAL DEVELOPMENT 
A. Attitude Toward Learning 

To learn to work independentiy. 

To learn to share and work cooperatively on group tasks. 
To understand the need for listening and following directions. 
To recognize that mistakes are part of tiie learning process. 
To recognize that some learning is a step-by-step process. 
To recognize your responsibility in the l^jning process. 
To identify individual differences in learning. 

Intermediate 

To recognize the value of learning. 

To diff^entiate between the various methods of learning. 

To recognize the effort needed in learning. 

To devdop a positive attitude toward learning. 

To recognize opportimities for learning. 

To learn to be open to new ideas. 

Tunipr High 

To realize that it is acceptable to fail. 

To appreciate learning for learning's sake. 

To realize that learning is achieved in small sequential steps. Focus on the 
small step. 
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To realize Aat teaming can be both active and pas^ve. 

To understand that many fectors a£fect teaming-po^tive and negative 

distractions 91^ as family, pe& and other motional upheavals. 
To recognize how pem influoioe attitude toward learning. 
To devdop wiUdn the student attitudes which will maintain a continued 

desire to team. 

To understand that learning is aihanced when students have goals. 
To identify how learning or not teaming can affect your life. 
To h^p stiidents to appreciate and adapt to different teadiing styles. 
To understand that most teaming does not occur without effort 
To recognize tet people l^m at different rates, ways, and at different 
levels. 

To appreciate that learning is enhanced when students have goals. 
?BghgchQpl 

To develop within the student attitudes which will maintain a continued 
desire to learn. 

To recognize that people learn at different rates, wajrs, and at different 
levels. 

To Identify how learning or not teamii^ can affect your life. 
To appreciate and adapt to different teaching styles. 
To understand that learning can be both active and passive. 
To realize ^t learning is achieved in small sequ^tial steps. Focus on the 
small step. 

To appreciate learning for the sake (tf learning. 

To understand that many factors affect leamkig-positive and negative 

distractions such as fauoiily, peers and other emotional upheavals. 
To understand that learning does not occur without effort 
To appreciate that learning is enhanced when students have goals. 
To recognize how peers iniluence attitude toward learning. 
To realize that it is acceptable to fail. 

B. Skills That Facilitate Learning 

Primary 

To share and work cooperatively on group tasks. 

To demonstrate effective listening sldlls. 

To identify educational exf^riences they like. 

To demonstrate the skill of sharing. 

To work independently and complete assignments. 

To follow directions. 

To describe how making mistakes is a normal part of learning. 
To identify learning strengths and weaknesses. 
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To describe the rdationship between learning and e^rt. 

To discuss change and how it affects choices. 

To discuss the relationship oi present learning to future learning. 

Intermediate 

To demonstrate an understanding of individual differences in learning. 

To implement a plan of action for improving academic skills. 

To discuss learning as a life long process. 

To assume lespcmi^bility for leaxidng. 

To ao^ maldng mistakes as an impc»rtant part of learning. 

To assess individual strengAs and weaknesses in academic sldlls. 

To demcmstrate knowledge of the importance of effort in learning. 

To i^an and implonent projects with others. 

To imdeistand how chax^ging personal, social and economic needs make 

continued learning necessary. 
To discuss the different factors that influence one's learning. 
To accept respon^bility for developing one's potential. 
To identify academic ddlls needed in various interest areas. 
To describe the is^Hirtanoe of acad^nic skills in society. 
To discuss how continued learning enhances one's ability to achieve 

personal and occupational goals. 
To utilize educational resources for improving knowledge and skills. 
To identify relationships between learning and various careers. 

Timior rag h 

To define die relationships of effort and reward in learning. 
To tmderstand that basic skills are needed as a basis for success in a wide 
variety of careers. 

To imderstand the concept of accepting responsibility for developing one's 

potential. 
To assume responsibility for learning. 

To imderstand that success and failure in academic areas are an important 

aspect of learning. 
To identify situations that require life-long learning. 
To identify basic skills needed in various interest areas. 
To understand the importance of communication^ mathematics, 

economics, science, and technology in society. 
To discuss the different factors that influence a person's learning. 
To plan and implenent projects with others. 

To select appropriate school courses that will reflect educational and career 
interests. 

To assess individual strengths and weaknesses in die basic academic 
disciplines. 

Tou derstand what effect a changing society has on careers. 
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To identify dianges in society and occupations as a result of technological 
progjzess. 

School 

To recognize how continued learning enhances a person's ability to 

achieve personal and oonipational goals. 
To know the requirements for entering post secondary education and 

training programs. 
To assess the skills needed to cope with changing job markets. 
To understand how dianging personal, social and economic needs make 

continued learning necessary. 
To identify advantages and disadvantages of difliaent types of 

postsecondary educaticmal programs. 
To utilize educational resources for improving knowledge and skills. 
To relate changing occupations to continued education and study. 
To demonstrate effective dedsicm-making skills in the learning process. 
To describe the importance of academic skills for achieving desired life 

style, standard <^ living, and occupational choices. 
To demonstrate independent study habits. 
To demonstrate the application of academic skills. 
To aco^t success and failure as a necessary part ^ planning for life goals. 
To locate and utilize available resources for reaching potentials. 
To demonstrate owner^p of academic motivation. 
To relate assessment skills to p&sonal interests. 
To demonstrate the ability to determine prioriti^ and to complete 

learning tasks independentiy. 
To demonstrate knowledge and sk?ils in academic disciplines in planning 

and achieving goals. 
To acquire knowledge of steps required for entrance into postsecondary 

education/training programs. 
To evaluate personal assets and limitations for meeting requirements for 

postsecondary educational/training prc^ams. 
To demonstrate undeistanding of how education is related to entering the 

job market. 

To formulate educational plans that reflect continued learning directed 

toward achieving career/vocational goals. 
To attain skills to change and adapt to constantiy changing requirements 

for occupations. 

To implement necessary steps for making appropriate tranation from 
high schod to postsecondary training of world of work. 

To analyze and compare his/her achievements to those skills necessary for 
short-range and long-range planning. 
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C Life Long Learning 
Primary 

To identify spedBc teaming tasks he/^e ei^ys. 

To experience positive, enjoyabte teaming. 

To describe experiences at home, school and community that make 

learning enjoyabte. 
To discuss diange and how it affects choices. 

To develop tiie concept that life long teaming is a part of a career decision. 

To imderstand how sodal, economic and personal needs make continued 

learning necessary. 
To imderstand how continued learning is nec»sary to reach goals. 
To become aware the technological explosion in the world of work. 
To develop the concept that diange is unavoidable and chaitge requires 

learning. 

Tunior IBg h 

To explore the world of work. 

To identify dianges in society and occupations as a result of technological 
progress. 

To understand the shrinking globe and the need to understand current 
global events. 

To develop the concept that life long learning is a part of a career decision. 
High School 

To understand that teaming is life long. 

To develop career and vocational plans. 

To become aware of the knowledge explosion. 

To understand how constant changes in the world of work requires 

frequent retraining. 
To be aware that vocational advancement requires continual learning. 
To identify adult learning options. 
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These competendes w&ce developed by Ann Vmon, PtuD., Chair of the AACD 
Task Fbrce on Devdqmiental Counseikig and Guidance, 1989-1990. Sources 

consulted induded: 

Student C«npetendes; A Guide for Sd\ool Counselorg (ASCA 
Publication) 

Thinking. Peeling . Bghavinp An Fmotional Education Curriculum for 

Children (Ann Vermni; Researdi Press) 
Thinking. P^ff. Behavinc An Hmotional Education Curriculum for 

Adolescents (Ann Vernon; Research Press) 
P.E.P.S: Psvdiological Education Program for Students (Ann Vernon, 

Bu^ess Publishers) 
Up VN^th Students (Ann Vmon; Burgess Publishers) 
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SAMPLE ROLE DESCRIPTION 

Title: Elem^tary Counselor 
Primary Function: 

To provide a comprehensive developmental program for all children in elementary 
schools. 

To consult with teachers, parents, and staff to enhance their effectiveness in helping 
students. 

To provide support to other elementary educational programs. 

To provide direct counseling support to students through responsive services. 

Major Role Responsibilities: 

1. Implement the elementary counseling curriculum. 

Z Guide mdividual and groups of students through the development of 
educational, personal, social or career plans. 

3. Counsel individuals and groups of students with problems. 

4. Consult with teachers, parents and staff regarding children's needs. 

5. Refer children with problems and their parents to special programs, 
specialists, and outside agencies. 

6. Participate in activities which contribute to the effective operation of the 
school. 

7. Plan and evaluate the counseling program. 

8. Pursue continuous professional growth. 
Illustrative Kev Duties: 

1. Implement the elementary counseling curriculimi: 

Conduct classroom ooimseling lessons in collaboration with each 
teacher/dassroom and/or systematically conduct developmental counseling 
groups for eadi grade level throughout the year. 
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Ccmsult wilh and/or provide resources to teadieis and i>aTents to fiadUtate 
indusion of ooiuisding nmioduni which. 

2. Guide individual and groups of students through the development of 
educational and career explcwation: 

Work with teadim and paraits in preparation for transitions from one 
schod to another. 

Coordinate work and career awareness activities. 

Facilitate partidpation in beginning of the year student orientation activities. 

Meet individually with students to facilitate student's self understanding and 
improvement of their behavior and performance. 

This may indude the development of a portfolio system. 

Increases parent partidpation in the schooling process of their children 
through special parent activities. 

Encourages student feedback to the sdiool and student active partidpation in 
their educatiozu 

Assist students in assessing and interpreting their abilities, interests^ skills 
and achievements. 

3. Counsel individuals and small groups of children with problems: 

Conduct structured, goal oriented counseling sessions in systematic response 
to id^tified needs of individual or groups of children- recurrent topics may 
indude academic failure, family issues, diild abuse, attendance and/or 
behavior problems, peer problems, and substance abuse. 

4. Consult with teachers, parents and staff regarding children's needs: 
Fartidpate in/conduct conferences with teachers, parents, and students. 
Conduct in-service programs for faculty. 

Act as a resource person for faculty, staff, and parents. 

Conduct or provide opportimities for parent education prc^rams. 

Write artides for parent newsletter. 
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Assist families with school r^ted problems. 



May implement ai^d supervise an advisor/advisee or peer programs for staff 
or students. 

Refer children wiA problems and their par»its to special programs, 
specialists, and outside agencies: 

Consult and coordinate with in-sdiool specialist, such as school 
administrators, licensed school social workers, licensed schocd nurse and 
licensed school psychologist, community based mental health professionals, 
service agencies, and physicians. 

Participate in, coordinate or conduct activities which contribute to the 
effective operation of &e school: 

Provide continuous orientation of staff and commimity to the 
developmental counseling program through use of newsletters, local media, 
school and community presentations. 

Serve on departmental curriculum/a>mmunity committees; interpret group 
test results to faculty and staff. 



Contribute to the school's goals for enhancing education in the building. 
Establish effective liaisons with the various sta^s. 

Act as an advocate for groups and individual students as decisions are made 
that will affect those students. 

Become knowledgeable about community resources, employment 
opportimities, and the k>cal labor market by periodically visiting local 
businesses, industry and sodal service agencies. 

Plan and evaluate the counseling program: 

Annually review, utilizing the Counselor Advisory Group, other s^f, and 
administration, the cotmseling program content based on student needs and 
competency statements. 

Continue development and updating of counseling curriculum. 
Establish the coimseling department calendar. 



SAMPLE ROLE DESCRIPTION 



• Title: Middle Levd Counselor 

Primary Function: 

Provide a comprehensive developmental coimseling program for middle level 
students. 

Consult with teachers, parents and staff to enhance their effectiveness in helping 
students. 

Provide support to other middle level educational programs. 

To provide direct counseling support to students through responsive services. 

Major Role Responsibilities: 

1. Implement the middle level developmental coimseling curritolum. 

2. Guide individuals and groups through the process of developing educational 
and career plans. 

3. Counsel individuals and small groups of students with problems. 

4. Consult with teachers, parents and staff regarding needs of middle level 
students. 

5. Refer children with problems and their parents to specialist and/or special 
programs; specialist and outside agencies. 

6. Participate in activities which contribute to the effective operation of the 
school. 

7. Plan and evaluate the counselix^ program. 

8. Pursue continuous professional growth. 
Illustrativ e Key Duties; 

1. Implement the middle level developmental counseling curriculum: 

Conduct developmental lessons in classroom settings in conjunction with 
teaching staff. 
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Evaluate die counselixig learning activities as they axe implemented. 

Conduct follow-up studies and ccmununicated results of evaluations to 
various publics. 

8. Pursue professional growth: 

Attend local school inservice and state sponsored staff development offerings. 

Join in associations. 

Read professional journals. 

Become knowledgeable in current issues in education. 

Attend relevant workshops and conferences sponsored by professional 
oiganizations. 

Take post-graduate courses. 
Organizational Relationships: 

The elementary school counselor is supervised by the district designee, works 
collaboratively with other counselors and student service staff, and works 
cooperatively with other school and district staff. 

Performance Standards: 

An elementary school counselor's performance is considered satisfactory when the 
counselor performance evaluation form so indicates. The elementary school 
counselor participates by completing a sdf evaluation. 
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2. Guide groi^ of individual students through the development of educational 
and career plans: 

Provide orientation activities to incoming students. 

Guide middle level students in the development of their high school and 
post high school plans. 

Collab<»rate with the elementary sdiool counselors and high school 
counselors to effect; respectively, the incoming an outgoixig student 
orientation program. 

Coordinate course selection and preregistn^tion of students. 

Assist new students entering school after the school year begins with course 
selection. 

Coordinate career int^est assessment and interpretation of results. 

Coordinate career education activities within curriculum areas under the area 
of "Learning to Work". 

Facilitate student participation in tiieir education process-may continue to 
work with student's portfolio system of evaluation. 

3. Coimsel individual and small groups of students with problems: 

Conduct structured, goal-oriented counseling se^ions In S3rstems response to 
identified needs <rf individual or groups of students-itjcurrent topics include* 
academic failure, child abuse, attendance problems, family issues, substance 
abuse, suidde prevention and intervention, behavior problems, peer 
problems, and pregnancy. 

4. Consult with teachers, parents, and staff regarding the needs of middle level 
students: 

Participate in/conduct confermces with teachers, parents, and students. 

Conduct inservice programs for faculty. 

Act as a resource person for faculty, staff, and parents. 

Conduct or provide opportunities for parent education programs. 

Write articles for parent newsletter. 
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Assist families with school rdated problems. 

May inclement and supervise an advisory/advisee or peer pxogram for staff 
or students. 

Refer students with problems and their parents to special programs, 
specialists, and outside ageides: 

Consult and coordinate with sdiool conunimity specialists, such as licensed 
sdiod social workers, licensed school nurses, Ucoised school psychologists, 
administrators and community based mental healA professionals, service 
agencies and physicians. 

Participate in activities which contribute to the effective operation of the 
school: 

Provide continuous orientation of staff and community to the 
devdopmental counseling program through use of newsletters, local media, 
school and community presentations. 

Serve on departmental ciuTiculum/a>mmunity committees. 

Interpret group test results to faculty and staff. 

Contribute to the school's goals for enhancing education in the building. 
Establish effective liaisons with the various staffs. 

Act as an advocate for groups and individual students as decisions are made 
that will affect those students. 

Become knowledgeable about community resources, employment 
opportimities, and the local labor market by periodically visiting local 
businesses, industry and social service agencies. 

Flan and evaluate the coimseling pn^am: 

Annually review utilizing the Counselor Advisory Group, other staff, and 
administration, the oounselix^ program content based on student needs and 
oomj^ency statement. 

Continue development and updating of counseling curriculum. 
Establish the counseling department calendar. 



Evaluate the counseling leaning activities as they are implemented. 



Conduct foUow-up studies and communicate results of evaluations to 
various publics. 

8. Pursue continuous profiessional growth: 

Attend district sponsored staff development offerings; joining associations. 

Read professional ^umals. 

Become knowledgeable in multicultural issues in education. 

Attend relevant workshops and conferences sponsored by professionally 
appropriate organizations. 

Take post-graduate courses. 

Organizational Relationships: 

The middle, level counsdor is supervised by the district designee, works 
collaboratively with other counselors and student service staff, and works 
cooperatively with other school and district staff. 

Ferformancg gt^md^dg: 

A middle level counselor's performance is considered satisfactory when the 
counselor's performance evaluation form so indicates. The middle level counselor 
participates in their own evaluation by completing a yearly self evaluation. 
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Sample role description 

Title: High School Counselor 

Primary Function: 

To provide, as a member of the Student Services staff, a comprehensive 
developmental counseling program for all students. 

To provide consultaticm with teadiers, staff, and parents to Q:ihance their 
effiectiveness in helping students. 

To provide supped to otiier high school educational programs. 

To provide direct counseling support to students through responsive services. 

Major Role Responsibilities: 

1. Implement the high school counseling curriculum. 

2. Guide groups and individual students through the development of 
educational and career plans. 

3. Counsel small groups and individual students with problems. 

4. Consult with teachers, staff and parents regarding the developmental needs of 
students. 

5. Refer students (as needed) with problems to appropriate community 
resources. 

6. Participate in, coordinate or conduct activities which contribute to the 
effective operation of the school. • 

7. Plan and evaluate the building counseling program. 

8. Pursue professional growth. 

ffluytrafiv^ Tfi^ Puto 

1. Implement the high school counseling curriculum: 

Conduct learning activities in classroom settings with teachers. 
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Consult with and be a resource person to teadios to facilitate inclusion of 
counseling curriculum. 

Guide groups and individual students through the development of 
educati<mal and career plans: 

Provide orientation activities for students new to the sdux)!. 

Participate in orientation programs for incoming 9tii grade students. 

Guide 9ih and 10th grade studoits in updating of their high school and 
post high school plans, keeping options open for various post seccmdary 
opportunities. 

Guide 11th and 1^ grade students in evaluating thdr current status, 
planning their academic progress toward graduaHcm and post secondary 
opportunities; perhaps continuing ];Kirtfolio evaluation with the student. 

Guide 12th grades to help them develop and take appropriate steps towards 
implementing their post high school aiucation/career plans. 

Coordinate educational placement. 

Collaborate with middle school counselors to effect the educational 
placement of 8th grade students. 

Assist students new to the district vfiih course selection at the time of 
registration. 

Interpret standardized test results and information to students, parents and 
teachers. 

Guide groups and individual students in the application of test results and 
information to their educational and career plans. 

Interpret results of college entrance test/career assessment to groups of 
students. 

Guide all students to develop career/vocational plans through the teaching 
supervision of career education activities. 

Provide a mechanism for the systematic and efficient dissemination of 
current, accurate information needed by individual students and parents as 
they devdop their educational and career plans. 

Inform students and parents of financial aid possibilities. 
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3. Counsd small groups and individual students witii problems: 

Conduct structured, goal-oriented counseling sessions in systematic response 
to identified needs of individuals or groups of students. Topics at the Idgh 
school level may indude academic failure, attendance and behavior 
problems, peer problems, family issues, child substance abuse, suicide threats 
and attempte, sexuality issues, etc 

4. Consult with teachers, staff and parents regarding the developmental needs of 
students: 

Participate in/conduct conferences with teachers, parents, and students; 
conduct in-service programs fra* faculty. 

Act as a resource person for faculty, staff and parents. 

Conduct or provide opportunities for parent educational programs. 

Write articles for parent newsletter. 

Assist families with school related problems. 

May implement and supervise an advisor/advisee or peer program for staff 
or students. 

5. Refer children with problems and their parents to special programs, 
specialists, and outside agencies: 

Consult and coordinate with in-school specialist such as school 
administrators, licensed school social workers, licensed school nurse, licensed 
school psychologist, commimity based mental health professionals, service 
agencies and physicians. 

6. Participate in, coordinate or conduct activities which contribute to the 
effective operation of the school: 

Provide continuous orientation of staff and community to the 
developmental counseling program through use of newsletters, local media, 
school and community presentations. 

Serve on departmental curriculum/coxmnimity committees. 

Interpret group test results to faculty and staff. 

Contribute to the school's goals for enhancing education in the building. 
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Establish ^fftctive Uaisim with the various sta^ 

Act as an advocate for groups and individual students as decisions are made 
that will affect those students. 

Become knowledgeable about community resources, employment 
opportunities, and the local labw market by periodically visiting local 
businesses, industry and social seiwUxs agoides. 

7. Flan and evaluate the building counseling program: 

Annually review, utilizing the Counselor Advisory Group, other staff, and 
administration, Uie oounsding program content based on student needs and 
competency statements. 

Establish die counseling department calendar. 

Evaluate the coimseling learning activities as they are implemented. 

Conduct follow-up studies and communicate results of evaluations to 
various publics. 

8. Pursue professional growth: 

Attend state and local sponsored staff development offerings; join 
associations. 

Read professional journals. 

Become knowledgeable in current issues in education. 

Attend relevant workshops and conferences sponsored by professional 
organizations. 

Or ganizational Relationships : 

The high school level counselor is supervised by the district designee, works 
collaboratively with other counselors and counseling staff, and works cooperatively 
with other student service personnel and school staff. 

P^nnang? gtandardg: 

A high school levd counselor's performance is considered satisfactory when the 
coux^or's performance evaluation form so indicates. The high school level 
counselor participates in performance evaluation by completing a self-evaluation. 
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ROLE OF THE ADMINISTRATOR 



Sdiod administFaim need to be very invdved in die ds^rery ci a devdopmental 
9duNd ooiuisdlng program. It is die respcmsifcility ol the adndnistiation to be 
infmned about the progiam and to api^ove and support die local plan to 
implement die pK^un, 

In addition, the ftdlowing kinds ot administradve si^ipcwt are needed: 

1. Commitmg )^ [j^ffff? The administimtkm jaovides written and oral support 
of the counseling ptogram lo all sitaH, 

Z Time: The administration provides amnsekns time to implement the 
counseling program, adequate time to infcnm the sdiocd staff and 
commun% about die devdi^mental ommsding program and how it will be 
impten^ted. lliis may entail the deleting of nonoounsding administrative 
dudes and paper yrosk that has been {neviously asdgi^. 

3. Fflfilitififi- The administraticm makes available appropriate facilities to 
implement the devek^meital onmsding program, to accommodate 
individual, small group and classroom i^idties. 

4. Budg et: The administration provides budget based on identified counseling 
needs that allows the purchase of resources and training to implement the 
developmental counseling program. 

5. Program evaluation: It is die respcmsiWlity of die administration to evaluate 
the developmental coimseling program. 

6. Performance-based evaluation: It is die responriWUty of die administration 
to routinely evaluate each counselor. Suggested perfonnance-based 
evaluation forms are available for local adaptation. 
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Adapted from Wisconsin Department of Education 
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Involvement of Others as Resoiifcefl 

Supportive 


Participative 


Interdependent 


I 

School Board 
Member 


Recognizes the modd whidi 
requires that counseling be 
available to all studmts* 


Provides adeqtiate financial 
suppwt for t)» pn^pun in 
swh ams as {wmnn^ staff 
development, clerical sup* 
port, and materials. 


Supports policies for deliver** 
ing tim counsding program as 
an integral part of the total 
educational proc^ so that all 
of student' development 
needs are met. 


District 
Administrator 


Understands the counmding 
meds of school populatk>ns. 

Establishes and reviews 
counselor Job descriptions in 
the context of devdopmental 
counseling. 


Works with the school board, 
faculty, administrative staff, 
ami community to secure 
support for develpmental 
counseling* 

Insures that the counseling 
staff is represented on the 
district administrative coun- 
cil. 


Vkim all sdiool personnd as 
bavii^ a part to j^y in an 
articulates developmental 
counseling program. 

Provides l^dership for an 
active, ongoing counseling 
program. 

Requires responsibility and 
evaluation of the progress 
toward goals, objectives, and 
developmental stiHlent 
outcomes. 


Principal 


Establishes a positive climate 
for implementing the counsel- 
ing program* 

Recruits qualifled personnel 
and provides than with the 
necessary facilities^ time, 
equipment, and clerical staff. 

Assists with a public relations 
program that wiU raiphasize 
counseling as an integral part 
of the total school program. 


Works closely with the coun- 
seling staff to plan, imple- 
ment, and evaluate the pro- 
gram. 

Uses the counseling staff to 
plan, inservice, evaluation, or 
assessment of the counseling 
program. 

Encourages parents, commu- 
nity members, and business 
and industry representative 
to participate in the education 
system « 

Assures that the counseling 
program staff is relieved of 
exc»sive clerical and nonde- 
vefopmental munseling duties. 


Encourages staff members to 
upgrade skills and knowledge 
for implementing counseling 
program. 

Encourages cotmselor to 
assume managerial role to 
facilitate the establishment of 
a developmental prc^ram. 

Monitors program effective- 
n^s for the goals, objec- 
tives, and developmental 
studrat outcomes* 


Director of 
Curriculum 


Infuses dsvelopmental coun- 
seling awarene^ through 
curriculum. 

Fadliutes identification of 
other discipline with Uke 
student proficiencies* 


Cuonlinates the program with 
other dii^rict disciplines. 


Works with counseling staff tc 
plan, implrawnt, and evaluate 
the comprahensive develop- 
mratal counseling program. 



Level I Level II Level in 
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Nil 




Director of 
Guidance 



Psychologist 

Social 
Worker 

School Nurse 

Student 

Assistance 

Program 

At-Risk 

Student 

Personnel 



Vocational 

Education 

Teachers 



Provides the district adminls- 
tn^ and sdiocd board with 
Information on fuiuUng, 
pmmuiel, program, and 
evaluation needs. 

Promotm profestional growth 
of an counseling personnd. 



Coordinate referrals to other 
service providers. 

Communicate regularly on 
district student service 
programs. 



Assist vooitional 
edtication students U> 
achieve s]^fiic vocational 
competencies which wiW 
enable tihmm to gain entry 
into an occuj^itional or 
postsecondary setting. 



Level I 



Establishes a systraciatic 
ap{HOKh to making counsding 
available to 

Seeks ami maintains 
cooperative working 
relationships with all 
povcmnd^vhoieroksand 
ne^xmribUittes affect the 
dev^pm^ and 
impleirantation of the 
counseling program. 

Provides teadmhip for 
development of appr>priate 
implementation plans. 

Coordinates regular, planned 
me^ings whmte counselors 
share information, consult on 
specific probtems, and 
devek>p and n&os 
systemwide programs. 



Work with the counse&ng 
siafS to provide summary 
information to school/ 
community about ''at-risk" 
students and assi^ with 
programming designed to 
reduce those risks. 

Utilize a comprehensive 
student services team 
approach to coordinating 
programs and services for 
students in crisis. 



Work cooperatively %irith 
ccmmdoTS to pride 
emptoymentcounseUf^ 
pti^ement, af^ foOoiv-up 
services for students 
enrolled in vocational 
courses and cooperative 
pro-ams. 



Woria with administration and 
supovtoory staff tc plan 
and devetop the K-12 
cowiseling curricula* 

Asrigns stai^ and 
coordinates all curricular 
giddance activities^ coordinates 
thecoiuisdii^ program and the 
resources 

pnivkled by teachers, 
parents^ aiKl odiers. 

Promotes a comprehensive 
student services mode 
delivery system. 



Involved in planning, 
implementing, and 
evaluating the program so 
that all students receive 
systematic counseling 
hwsed on learning to learn, 
lemming to live, learning 
to work. 



Level II 



Woric with counsdors and 
entire staff to ensure 
that aU students receive 
instruction or information 
on occupations, 
emplo^bility skills, 
current job market, and 
interviewing techniques. 

Level III 
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Local 

Coordinator 



Special 

Education Staff 



Teachers 



Siyportii 

ICoofdixiatM wcational 
progmnmlng and fedenl 
funding for ediicaldkm/ 
career counaelinf 

I Coordinates the Mseasment 
of MiKlents for possibte 

I placemoit in special 
edttoition program. 

Coordinates response to 
career guidance needs of 
special ed students with 

counselor, 

I Refer students to counselor 
for assistance* 

Create positive, interactive 
relationships with students 
and provide a primary basis 
for intellectual social and 
emotional growth. 



Coordinates vocational 
currkulum offering with 
the prc^ram. 

Coordinate the development 
of individualized educatton 
jm^rams to include 
counsding. 



Request assistance from 
counsete to plan aiKi 
implemrat activities in 
, academic and vocational 
curriculums. 



Interdependent 

I Participate in planning, 
irajdemting, and evaluating 
I the gvddance progranii 

Work cooperatively with the 
counsding staff to provide 
infiG^maticm and surest 
management M-ategic^ the 
regular classroom teachers 
can use« 



I Recognia» the value of 
I developmental guidance* 

Use sub^ areas to assist 
stwicnts in developii^ living, 
working, and learning 
competencies. 

Work as team members to 
plan ax«l imi^ement counseling 
activitiffl essential to the 
I overall development of 
students. 



Business and 

Industry 

Representatives 



Parents 



Community 

Service 

AgeiKies 



I Provide speakers, field trip 
opportunities, and school 

I demonstrations to increase 

I rtifidoit knowtodge of the 
wrk %vorid in thar 

Icontmunity. 



I Provide support for children 
through participation in parent 
conferences, school 
activities, and volunteerism. 

Work with tes^hm and 
counselors to support their 
children's learning to Imm, 
{live, and work. 

Establish communicaton ami 
referral channels. 



Provide inftmnation and 
opportunities for students to 
part'dpate in co-op 
programs. Job-shadowing, 
and work experience. 

Encourage and paitfci^te in 
student orfpinizattons. 

Participate in school 
curricular, extracurricular, 
and counseling activities 
serving their children. 

Promoting counseling as an 
impo*^ant pert of education. 



Provide information on 
servicM available to 
studmts and families. 



1 Provide up^^to-date labor 
market information, ooK>p 
dj:^>r^foe8hip sites^ ax¥i 
mentorships for all students. 



I PartkipaUf on the counseling 
committee that will facilitate 
imptementation of the program. 

I Serve as mentois and models 
for classes. 



Participate in planning and 
impkmentaion of a counseling 
program that includss 
services and activities 
provided by the community 
agencies. 



Level I 



Uvelll 



Level m 
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Suggested Local District Process 



1 School district steering committee is 
etablished. 








2 Steering committee learns about 
counseling modd and 
implementation process. 






3 Steering a>mmittee returns to local 
district and established school/ 
commiuUty ^visory committee. 














4 Committee he^xis bcal planning 
effort by ara^sing current 
oounsding program and available 
Khwl/communi^ resources. 






5 Committee examines current 
program to determine ''fit" between 
it and levels of resource organization 
and maiu^ement 














6 Committee determines necessary new 
or r^dlocated resources needed for 
implementation. 






7 Committee establishes timeline for 
transition from current status to 
comprehensive developmental 
counseling program. 














8 Implementation plan is taken to 
sclu>ol board for approval. 






9 Committee remains intKt as a 
rraoiim coordiration and pit^;ram 
evaluation group. 












PROGRAM EVALUATION 



A. Advantages and Benefits of Evaluation 

1. Understanding the natiire of a program and making meaningful 

interpretation of die services to society. 

Z Providing opportunities for valid judgement for improvements. 

3. Being able to identify students with unmet needs. 

4. Selecting activities and methods on baas of demonstrated success. 

5. increasing coimselor growth. 

6. Being able to devise ^rtcuts for routine operations. 

7. Increasing individual competence through self-evaluation. 

8. Receiving feedback on the effectiveness of work. 

9. Having date to aid in improving program by increasing staffing. 

10. ProvicSng services within the educational system which meets needs of the 
individuals in the syst^. 

11. Helps interpret the guidance program for parents, community, board 
members, etc. 

B. Program Evaluation Includes: 

1. Total program. 

2. The counselor. 

3. Qassroom guidance. 

4. Special workshops or programs. 

5. Small groups. 

6. Overall guidance activities. 
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' SAMPLE PROGRAM EVALUATION SELF-STUDY 

GUIDANCE DEPARTMENT STAFF: 



L D^cription of School, Community & Guidance Program 

Current Enrollment: 

# Students/Grade Level: 

GRADE NUMBER 



Generalization of sodo-economic status of student body: 



Ethinic composition of student body by percentage: 

Black 

ISspanic 

Other 

White 

Generalization of educational level of students (based on school summary 
report of standardized test results: 

Achievement: 

Abilities: — 

# Faculty: 



Other specialists available to students: 
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Definition of counselor caseload: 

# Counsdoxs: 

# Counselees per counselor 



Counselors' caseload assignments: 



The balance for the delivery of the comprehensive guidance pr 
ogram for the 1^ school year was as follows (by percentages): 

Component Fycgi^t^gg 

Guidance Curriculum 

Individual Planning 

Responsive Services 

System Support 
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n. Structural Components: Program Philosophy & Planning 
Description 

1. The program Is based on an assessment of na 1 2 3 4 5 
student needs. 

2. The program is based on an assessment of na 1 2 3 4 5 
community needs. 

3. The philosophy of the program is written na 1 2 3 4 5 
and includes x^onale, assumptions and 

d«:flnition. 

4. The priorities for students doll na 1 2 3 4 5 
development have been established for 

each grade level. 

5. The program had a yearly plan which, for na 1 2 3 4 5 
the most part, was followed. 

6. There is a Guidance Advisory Committee. na 1 2 3 4 5 

7. The program is evaluated annually. na 1 2 3 4 5 
Evaluation of this subpart; 

1. Major strengths: 



2. Items in greatest need of strengthening: 



Plans for improvement of this subpart 

1. Short range goals: 

2. Long range goals: 
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3. Seemingly unattainable goals: 



m. Psydiolo^cal Education 
Pgggriptipn 

1. All students are assisted in a systematic na 1 2 3 4 5 
way to devebp knowledge^ unctexstanding 

and skills identified as necessary to enhance 
thdr personal, social, career and educational 
development. 

2. I>evelopmentally appropriate student na 1 2 3 4 5 
outcomes are specified for each grade 

level. 

3. Outcome selection is based on an assess- na 1 2 3 4 5 
ment of student needs for guidance 

instruction. 

4. The guidance curriculum is taught to dass na 1 2 3 4 5 
sized groups of students. 

5. Teachers are augmenting guidance na 1 2 3 4 5 
instruction by infusing guidance curricula 

into their regular currioilum. 

6. Guidance lessons are taught, upon teacher na 1 2 3 4 5 
request, in conjimction with the teachers' 

goals for a particular unit/subject. 

7. The facilities and equipment used to na 1 2 3 4 5 
conduct guidance cixrriculum activities are 

adequate. 

8. Sufficient materials are available to nal2345 
support the guidance curriculum. 

9. Student learnings from particular na 1 2 3 4 5 
lessons/tmits are assessed systematically. 

10. Effectiveness of the guidance cuniculum na 1 2 3 4 5 
provided for each grade level is evaluated 

annually. 
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Evaluation of this subpart; 
1. Major strengths: 



2. Items in greatest need ot strengthening: 

Plans for improvement of this subpart: 
1. Short range goals: 

Z Long range goals: 

3. Seemin^y unattainable goals: 

IV. Educational Planning 
Description 

1. ^ students are provided information and na 1 2 3 4 5 

assisted in applying the skills necessary 
to make plans and to take the next appro- 
priate st^ toward thdr established goals. 

Z The priority for the component, as na 1 2 3 4 5 

indicated by the thne spent by the 
counselor(s) and the activities provided, is 
to assist students to complete successfully 
thar elementary/middle/high school 
education. 

3. Individual planning activities are preceded na 1 2 3 4 5 
by pertinent guidance instruction. 

4. There is a systematic approach to helping na 1 2 3 4 5 
students use their educational 

opportunities in school well through an 
effective orientation program. 
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5. There is a systematic approach to helping na 1 2 3 4 5 
students plan/prepare for personally 

satisfying and socially us^ lives by 
helping them make appropriate educational 
plans. 

6. There is a systematic approach to helping na 1 2 3 4 5 
students make wise chdces during pre- 

registration, including hdping them be 
awaxe of their possible choices. 

7. There is a systematic approach to helping na 1 2 3 4 5 
students uxidmtand and respect themselves 

through effective interpretation of 
standardized and individual test results. 

8. There is a systematic approach to helping na 1 2 3 4 5 
students plan/prepare for personally 

satisfying/socially useful Uves through 
career/vocational planning. 

9. Individual planning activities are 
implemented throu^ effective use o^ 

a. large groups na 1 2 3 4 5 

b. medium (class)-sized groups na 1 2 3 4 5 
c small groups na 1 2 3 4 5 
d. individual conferences na 1 2 3 4 5 

10. Accurate and attractive printed information na 1 2 3 4 5 
is distributed to support the individual 

planning effcnrts of students and their 
parents. 

11. The facilities and equipment available for na 1 2 3 4 5 
conducting individual planning activities 

are adequate. 

12. The materials available to support na 1 2 3 4 5 
implementation of the individual planning 

activities are effective. 

13. Student learnings resultant from na 1 2 3 4 5 
individual planning activities are assessed 

regularly. 



o 
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14. The effectiveness of the individual 

planning syston activities for each grade 
level is evaliiated annually. 



na 1 2 3 4 5 
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Fvaluation of this subpart: 

1. Major strengths: 

2. Itenis in greatest need of strengthening: 

Plans for improvement of this subpart 
1. Short range goals: 

Z Long range goals: 

3. Seemingly imattainable goal: 

V. Responsive Services 
Description 

1. Students in need are assisted in solving na 1 2 3 4 5 

immediate problems that interfere with 
their healthy personal, social career and/or 
educational development 

Z A balance of service is maintained for na 1 2 3 4 5 

students with preventive and remedial level 
needs. 

3. There is systematic provision of responsive 
services as follows: 

a. group counseling na 1 2 3 4 5 

b. individual counseling na 1 2 3 4 5 
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c staff consultation na 1 2 3 4 5 

d parent consultation na 1 2 3 4 5 

e. lefmal to otto specialists na 1 2 3 4 5 

4. Services are provided on the basis of na 1 2 3 4 5 
assessed student raeds. 

5. The guidance department maintains an na 1 2 3 4 5 
adequate list (rf referral resources. 

6. Coimselors are readUy accessible to na 1 2 3 4 5 
students with problems. 

7. The facilities and equipment available for na 1 2 3 4 5 
conducting responsive services are adeqaute. 

8. The materials available to support na 1 2 3 4 5 
implementation of the responsive service 

activities are effective. 

9. Student growth resultant from responsive na 1 2 3 4 5 
services activities are assessed 

regularly. 

10. The effectiveness of the responsive na 1 2 3 4 5 
services activities is evaluated annually. 

Ey^H^tion Pf this SMbpm: 
1. Major strengths: 



2. Items in greatest need of strengthening: 



Plans for imp rovement of this subpart: 

1. Short range goals: 

2. Long range goals: 
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3. Seemingly imattainable goals: 
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VI. Program Management 
Description 

1. Administrative procedures encourage na 1 2 3 4 5 
appropriate use of the counseloKs)' 

special skills. 

2. Counselor involvement in non-guidance and na 1 2 3 4 5 
counseling activities is streamlined. 

3. On-campus communication mechanisms are na 1 2 3 4 5 
established whidi fadliute collaboration 

between the guidance department and 
administration. 

4. Qn-campus comunication mechanisms are na 1 2 3 4 5 
established which facilitate collaboration 

between the guidance department and the 
instructional departments. 

5. Counselor(s) is/are encouri^ed to utilize na 1 2 3 4 5 
professional growth opportunities. 

6. Guidance department paraprofessional staff na 1 2 3 4 5 
provide needed support to coimseling staff. 

7. Time is provided for guidance program/ na 1 2 3 4 5 
activity planning and evaluation. 

8. A reasonable budget is appropriated to the na 1 2 3 4 5 
guidance department by tiie campus 

administration. 

9. Facilities and equipment are available and na 1 2 3 4 5 
adequate for effective implementation of 

the progczm. 

10. Counselor(s) is/are provided sufficient na 1 2 3 4 5 
access to students so that time is 
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available to implement effective guidance 
and counseling activities. 

11. Opportunities axe provided and taken for na 1 2 3 4 5 

comisdoKs) to explain the guidance and 
counsding program to the staff. 

IZ OppcBtunities are provided and taken for na 1 2 3 4 5 

counsdorCs) to explain the guidance and 
counseling program to the community. 

Evaluation of this subpart: 

1. Major strengths: 



Z Items in greatest need of strengthening: 

flam for improvrnf^t pf th^s g^t^pffrt^ 

1. Short range goals: 
Z Long range goals: 



3. Seemingly unattainable goals: 
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SUMMARY OF GUIDANCE PROGRAM EVALUATION - SELF STUDY 
Major Strengths Prioritized 

Priorilized List of Items ir Greatest Need of Strengthening 

Plans for Improvement Prioritized 
Long Range Goals 

Short Range Goals 
Seemingly Unattainable Goals 
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SAMPLE COUNSELOR PERFORNfANCE EVALUATION* 



Counselor's Name 



School Year 



School 



Counseling Fosition/Spedal Assigzunents 



Date of Evaluation From 



(Month/Year) 



To 



(Month/Year) 



Pre-Evaluation Conference 



Dates 



Observations 



Type of Activity 
Individual Counseling 
Small Group Counseling 
Qassroom Guidance 
Group Guidance 
Staffings 

Parent Conference 

Orientation 

Testing 

Other. 



Evaluation Conference: 



Primary Evaluaton 



•Throughout this evaluation, any category found to be not applicable shall be left blank. 
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Satte- 


Needs 

Improve- 

menl 


Unsatis- 
factoxy 


L Personal Qualities 

A. Iswarniandaj^Htiadable. 








E Isadaptal^andfkgdUle. 








C Is omsistentr^abte, and dependable. 








D. naiaricpff oi^ectivjiy ana suojecnvity m nis/ ner raaoons wiw 
others. 








E Exhibits self«mfidence,sdfH«^ject, and im>fes8ionaUsm^ 








E DranonstraLs enthu^asm and physical stamina. 









Comments: 



n. Prograni/Orgiinizational Sdlls 

A. Deanontotes the effective use of the District Comprehensive 
Guidance Program. 








E Uses time management fweffident and effective performance of 
guklance and counseling services. 








C Sdects appropriate variety of matolals for a well-balanced 
guidance piogram. 








D. Makes staff, studoits^ ami community aware of the ctmtent and 
purpose of guidance services. 









Comirants: 



m. DnmselOT Performance 

A. Accepts an students for who they arc, respects students' 
ccmcems^ and listens well. 








E Reflects confUlentiality of student information. 








C i^Utates student behavioral change. 
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Satis* 
factory 


Needs 
Improve- 
ment 


Unsatis- 
factoiy 


D. Deinonstrates ethical and professktnal pfactkes in working witii 
sniaeins^ parmis, siaiZf conuniuiiqr* 








E. Wm'kscooper^ivdy with staff in ouryii^ out tiheguidanoe 








F. Provides prompt and accurate resource service and fdknv-up to 

SHiKicsiis^ patrcsiiSy mw Suit* 








dm Assists te^dicfs in jAmrifiyiiHir. tmctentandiiffi. and hdirinff 
Students wifli special al^ttes/needa. 
















L Asdsis wiHi tiie into|H^tion of sdnx)! ^wgran^ and policies 
to paimts and community* 








J. Saves as an effective liaison with commiinily agencies and pupil 
services. 


4 






K. Denwnstrates effective communicatiDn skills, both written and 
oiaL 









Comments: 



IV. Professional Growth 

A. Attotdscomses^ woricsJlv)|»,sesninais»ai^insavice 








B. Demonstrates knowled^ of counselii^ tireoriec, child/ 
adolescent p^rchology, and current re^ardi in ite fidd. 








C Maintains current awareness of effective guidance and 
counseling practices and materials. 








D. Is r«;eptive to iniK>vative and new ideas/practices/metlKids. 








E. R^ds current |»Dfe»ional literature. 









ConuiM3\t8: 
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Summary of perfonnance and xecommendations. 



See addendum sheets for Planned Program for Improvement 

SUMMARY OF THIS EVALUATION 
Satisfactory Reappointed 

Needs Improvement Conditionally Reappointed 

(Will include Planned Program for Improvement) 

To be re-evaluated 

On Probation 

Unsatisfactory Not Reappointed 

• • » » » 

Signature of RimaryEvaluator Signature of Counselor 

Date Date 

Director of Education I^ectpr of Personnel 

"The counselor's signature indicates that the counselor and evaluator have discussed this 
report together. It does not mean that the counselor and evaluator agree with all ratings or 
remarks contained herein. 



COUNSELOR EVALUATION FORM 



Counselor Date. 



Evaluated by 

Sdiod_ 

PERFORMANCE: 
(E) 



TlUc 



EXCELLENT - F&rfonnanoe in specific category which consistently 
exceeds the satisfactory level. 



(S) SATISFACTORY - Perfbrmanoe in a specific category which is consistenay 

acceptable 

(N) NEEDS IMPROVEMENT - Performance in a specific category which contains 

weakness^ needing correction. 



(U) 



UNS ATlSFACi ORY - Performance in a specific category which is 

unacceptable. 



Place a check mark (V) in the space provided under the appropriate heading. 

Secti mA' Personal Characteristics 

The counselor: 

1. Has suitable physical and moital qualities: 
Uses common sense and good judgement 
Has wide knowledge and experience; variety of interests. 
Has pleasant voice and uses good English. 



Has suitable personality and social qualities: 
Is consistent, reliable, dependable. 
Is objective in his/her relations with others. 
Has self-confidence and self-respect 



E 


S 


N 


U 














s 


N 


u 











COMMENTS ON SECTION A: 



( 
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Section B - CounscliM>Staff Relationships 



The counselor 

1. Is loyal to program and policies adopted by the school 

2. Can see his/her rede in relation to the whole school 

3. Strives to maintain good xeUticmsWpswitii administrators, 

teachers, office workers, custodians. 

4. Does not violate confideKfis of administrator or staff. 

5. Is able to maintain a leadership rde in guidance field 
without professicmal threat to othos. 

6. Renders prompt and accurate reports, and "feedback" to 
teachers. 

7. Serves on appropriate committees and special assignments 

commensurate witii time assigned to building. 

8. Keeps working hours equal to that of the instructional staff. 



c 


c 




u 



































































COMMENTS ON SECTION B: 



Section C - Counselor Student Relationships 



The counselor: 



Respects and protects amfidences of students and parents. 
Genuinely likes children and enjoys working with 
elementary age students. 

Is accepted by youth and students seek his/her services. 
4. Can accept pu^ regardless of aMlity, achievement, 
behavior or attitude, gender, race or national origin. 
Allows students to discover and devdop themselves; has no 
personal need to contrdl atuations. . 
Can deal with student problems with patience and 
objectivity. 

Is and willing to listen and con^dsr viewpoints of 
students. 

Is friendly with students, but able to maintain a professional 
relationship with them. 



1. 
2. 

3. 



5. 
6. 
7. 
8. 



h 


S 


N 


U 



































































COMMENTS ON SECTION C: 
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Sectiim D - Oiganl7.atinnal and Administrative Ability In Guidance 



1. Organizes deprogram effectively and adapts his/her 
counsding to the needs ctf groups and (tf ixidividuals: 
Checks and frequently evaluates with oounsekes their 
accomplishments, and prpgress. 

Asdsts teachers in their efforts to provide opportunities for 
pupil partidpaticm and leadership. 

2. Recognizes that all ycmngsters have guidance needs but takes 
account of individiial differences in these needs through: 
Efficient use ctf records and inframation systematically 
gathered from teachers, resource persoiuiel, outside agencies 
and others. 

3. Handles routine matters effectively and efficiently. 



E 


S 


N 


U 



























COMMENTS ON SECHON D: 



Section E - Skills in Guidance 



Thecotmselon 


E 


S 


N 


U 


1. 


Provides for individual and group needs through: 
Understanding human behavior, and social and emotional 
needs. 

Preparation and organization ol materials. 
Evaliiation of pupil goals and progress. 










2. 


Provides for individual differences through: 
Use of appropriate ooimseling tools and techniques. 
Use of coimsding aids: Audk>-visual, testing, etc. 
Encouraging student partidpation in activities. 










3. 


Shows competency and effectiveness in area of assignment by: 
Understanding ol^^^ ^ content of school program 
Understanding and enjoying the age group couiiseled. 
Being able to secure pupil partidpaticoi in coimsding. 










4. 


Knows counseling and guidance concepts and techniques as 
applied to coimselees' problems of personal adjustment. 










5. 


Is able to interpret tests and measurements and occupational 
information to students. 
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6. Knows hiw to use a»miiuUty resound effectively. 
COMMENTS ON SECTION E: 



E 


S 


N 


U 











Section F - Genezal School Sendees 



TheCoimselor: 



1. Aids the adzninistrator in devdoping and maintaining gocxl 
student morale. 

2. Is willing to correct students in appropriate situations. 
COMMENTS SECTION F: 



E 


S 


N 


U 



















Section G - Pzof essional Growth 

The counselor 

1. Is professionally prepared for assignment 

2. Participates in profesaonal activities such as workshops, 
meetings, summer school, etc 

3. Keeps abreast of professional literature. 

4. Seeks and accepts help from administrators and supervisors. 
COMMENTS ON SECTION G: 



E 


S 


N 


U 
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Section H - CounselorCommunity Relations 

Thecounselon 

1. Works well with parents. 

2. Is concerned with programs for furthering good public 
relations. 

3. Participates in FTA or other parent activities. 
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E 


S 


N 


U 



























cr)MMENT5 ON SEcnc^ a* 



IT/ 1 a 



This form should be csompleted in triplicate and agned by the counselor and the 
evaltiatoKs). One copy should be given to die coimselor, one copy retained by the 
evaluator, and the original forwarded to the Personnel Office. 

SIGNATURES (Signature indicates completion of the conference): 



Counselor Date 



Principal 

or Designee Date, 
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EVALUATION OF THE COUNSELING PROGRAM 



Procedure: Counselors should have major responsibiUty faar designing/ developing, and 
ultinuitdy evaluating the counsding program, but adminisiratm, students, and to some 
extent, teadiers and parents also play an important nde in flie process. 



5. 



4. 



1. Fvamine thg overall philosophy and goals 
of the school, and formulate some broad 
goals for the counseling program. 



Develop and 
select evaluation 
procedures and 
methods. 



Makp an assessment o f 
over-all needs: 
study preset guidance 
services 
talk to students 
study existing records and 
information 

needs assessment surveys 
for students and possibly 
teachers and parents 




Plan and 
develop 
ac tivities to 
carry out 
desired 
outcomes. 



Write student 
competencies 
that are 
realistic and to 
some extent, 
measurable. 
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SENIOR HIGH SCHOOL STUDENT ASSESSMENT OF COUNSEUNG PROGRAM 
GRADE MALE FEMALE 

You are asked to indicate your ftank and honest answers to fixe foUowiy *I*Sf?S! ^ 

what %wysfl«sdiool can be of greater value to you and AestudoitSMdio Youdonotneed 

to ^gn your name. 

In what ways did you use the counseling services? (Cheds one or more) 



Voc-Tech SdvooX Info. 
College & Univerrity Info. 
Teadver Conflicts 
Test Interpretation 



HS Course Sdection 
Perscmal-SocialOmcerre 
Acadeaic Grades 
Militaiylnfbnnation 



Small Group Counseling 

_ Individual Counseling 

Care^ Information 

Not at all 



1. Did you receive infbm Jition about 
t}« various careers you have con^dered? 

2. Have ytyubeoi helped to plan the courses 
and activities you need and want to take 
since you have been in this school? 

3. Have you received any asrfslance in 
examining your personal goals, interests, 
values^ aiui attitudes? 

4. Have you received hdp in making 
important ded^ons while in sdKwl? 

5. Have you recdved help in planning for 
education after higjh sdux>17 

6. Prior to beginning ninth grade, did you 
receive help planning your high school 
program? 

7. Have 3rou received help with your 
personal and sodal concerns while in 

school? 

8. Did you have an opporhmity to participate in any fonn of smaU group discussion? ^Yes 

(If yes, what was the type of group?, 



Yes, the 
counselor 
helped me 


I received I didn't 
help from want/ need 
someone help in 
else this area 


I wanted 

didn't 
. Retit . 


(1) 


(2) 




(4) 


(1) 


(2) 


(3)_ 


(4) 


(1) 


(2) 


(3) 


(4) 


(1) 


(2) 


(3) 


(4) 


(1> 


(2) 


(3) 


(4) 


(1) 


(2) 


(3)__ 


(4) 


0) 


(2) 


(3) 


(4)_ . 



No 



9. Please describe what you think are the strong poin»s of the gmdanoe program. You may use the back of 
this sheet for more space. 

10. Do you have suggestions for improving the guidance program? (What services or activities would you 
like to see ttSded? } Please comn^t on tiie bade of this slwet 

1 1. If you have any other comments about the guidance program as you have observed it since you have 
been at this scho^, please do so on the back of this sheet 
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ASSESSING STUDENT NEEDS 



Definitioii of Needs 

Need is defiiied as the discrepancy b€tww» a current status and a desired status. 
Need is not necessarily an indication of an ill to be remedied, but rather a direction 
in whidi an individual wishes to move. Everyone has needs which change as they 
progress through the various stages of human development During U\e school 
years, needs are focused on the devdopm^t of an adequate self-concept, the 
development of appropriate interpersonal relationships, &e development of 
functional life sldUs, and preparation for further education and entering the world 
of work. 

If a school is to function effectively and if the staff is to have an impact on the lives 
of students, energies and efforts must be directed toward the needs of students. To 
determine these specific needs and the degree to which students feel these needs, the 
administration of a needs assessment survey is very helpful. 

Considerations in Assessing Student Needs 

1. Why conduct a needs assessment survey? 

a. To help in setting priorities, planning and implementation of the 
guidance program. 

b. For accoimtability in determining what cotmselors should do and 
how it should be done. 

c To assist In the evaluation of the present effectiveness of the 
guidance program. 

d. To plan for the following year regarding program components, 
materials needed, changes needed, etc. 

e. To justify potential expansion of the program, or adding staff, 
especially in light of ihe declining enrollment and shortage of money 
by school districts. 

f . For articulation of the counselor's role to students, parents, 
administration, school board and onnmimity. 

2. What questions can be ans'vered by a needs assessment survey? 

a. What are students' needs? 

b. To what degree are these needs being met? 

c What are the most important priorities of the guidance department? 
d. How can the program be changed or modified to meet the students' 
needs? 
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e. What are teacher, admiziistrator, or parent perceptions of the 

guidance developmental needs of students and the program offered 
to students. 

The foUowing are examples of needs assessment instruments for various grade 
levels- One instrument is included for seeking teacher and administrator 
perceptions of student needs. These instruments are only intended to be examples 
and the use of a local district advisory committee would be encouraged to examme 
them and adapt them to meet local goals and needs. 

The first histrument is entitled WHAT DO YOU THINK? It was developed 
primarily for use with primary grade level students. It is probably best to read the 
items to very yvimg students. 

The second instrument entitled CONCERNS I HAVE was developed for use with 
students in the intermediate grades (perhaps 4-6). 

The third instrument entitled STUDENT CONCERNS QUESTIONNAIRE was 
developed for use with students in grades 6-9, but could be used with senior high 
students also. 

The fourth instrument entitled ACT STUDENT NEEDS ASSESSMENT SURVEY 
was developed for use with students in grades 9-12. A new revision of this 
assessment wiU be available in late Fall 199Z More information on how to order 
and score this ACT published instrument may be received by contacting: 

ACT 

P. O. Box 168 
Iowaaty,IA 52243 

The fifth instrument entitled TEACHER-ADMINISTRATOR-COUNSELOR 
SURVEY was developed for use with teachers, administrators and counselors of 
middle school students. It may also be used with high school staff. A variation 
could be developed for staff of primary and intermediate students. A similar 
instrument might also be used to assess parent perceptions of youth at each level of 
education. 
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I 

WHAT DO YOU THINK? 



1. School is too strict 

• 


about iMs. 


I Knaedmes tlui& 
about this. 


I i^ver think 
About dus. 

o 














2. I am afiaid to talk in class in front of 
the other kids. 


loftenthiidc 
about this. 


lasnetiiiKSthiidc 


f f^vRT think 

dxHUthis. 

o 














3. I think other boys aiui girls are betto' 
thann^ 


I<^)KsnUunk 
about this. 


abouithis 


hink 

m 

\ 
1 


I never think 
about t}us. 

O 










! 

i 


4. I wish I could tell others how I feel. 


Idhoi think 
about this. 


I scmieUmes think 
about thi& 


I never think 
about this. 

o 














5. Other kids don't listen to me. 


I often think 
about this. 


I s<Knetimes think 
about this. 


inevCTtnuuc 
abom this. 

O 














6. lam afraid of failing in my school 
work. 


Itrftenthink 
about this. 


I scHnetimes think 
abcmtthis. 


T fupver thtnlt 

aboullhis. 

O 














7. I wish my parents understood me 
better. 


I(rflenifaink 
about this. 


I sraiebui^ think 
abcmtthis. 


I IK think 
about this. 

O 














8. I often feel lonesome. 


Idltoithmk 
about this. 


I sm^inies think 
about this. 


Inev^think 
about this, 

o 
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9. I wish I felt better about myself. 






Iii»¥erthask 
abcHXt this, 

o 


























10. 1 wish I had more fiiends. 


loftentfaink 
abmtUiis. 


idxwtttyis. 


IiKvo' think 
abwitthis. 

O 














11. 1 feel like giving up in school. 


listen think 
aJxTut tbis. 


Ii»^iaiiiiestlunk 
abcmtthis. 


I %ver think 
abmitthis. 

O 














12. 1 get in fights too often. 


Ifrften think 
^xmtthis. 


I sn^n^imes think 
about this. 


I rover think 
about this. 

O 














13. Otho'lddsdon'tthinkthatlama 
good woiica: in school 


loftoi think 
about this. 


I ^smcaimes think 
about this. 


Ifwver think 
about this* 

o 














14. 1 would like to change the way I 
look. 


lofimthink 
about this. 


I scm^thnes think 
abcmttlus. 


T n^vfif think 

about this. 

O 














• 

15. 1 would like to know why people 
get mad at me. 


loften think 
abcmtthis. 


I scmietin^ think 
about this* 


^utthis. 

O 














16. School is bOTing for me. 


Idtoi think 
dy^jutthis. 


I sonuaiines think 
about tM& 


I never think 
about this. 

O 














17. 1 think my parents are worried 
about me. 


I often think 
about this. 


I scm^imes think 
about this. 


Inevi^think 
about this. 

o 
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18. 1 dcHi't like school very much. 


lofleathadE 


I scmbiMS ttdnk 
afaootttos. 


I never think 
about this. 

O 


























19. My feelings are too easily huxt. 


I<^teaUuiik 
ahcMUttas. 


Iscmoiiiiestfaink 
atxMtttMs. 


I never think 
abotathis. 

o 














20. 1 am a£raid of making mistakes. 


Idtenifaiidc 
about this. 


I srammies flunk 
about this. 


I f^v&r thinlc 

abiNttthis. 

O 














21. 1 can't get ^ong with my Imnher/ 
sster. 


lofteothii^ 
abCMttthis. 


I sometimes think 
about Uus. 


about this. 

o 














22. 1 need to learn how to n»ke mends. 


Icrfkcn think 
about this. 


I sometimes think 
about this. 


I never think 
about this. 

O 














23. Most kids are better liked than I am. 


lofton think 
about this. 


I sometimes think 
about this. 


1 never uunjc 
abcmtthis. 

o 














24. 1 am not doing as well in school as I 
can. 


think 
about this. 


I sometimes think 
about this. 


1 never ininK 
about this. 

O 














25. 1 am afraid of making mistakes. 


Idtoithadc 
about this. 


I sometimes think 
about this. 


1 livvui imuK 
about this. 

o 














26. Th? kids in school pick on me. 


loften think 
about this. 


I sometimes think 
about this. 


T ftftvpr think 

about this. 

O 
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27. 1 seldom have fiin mih my family. 




I soiMtiiMS tUnk 
abcMthis. 


In«\er think 
sboiit this. 












1 




o 


28. To me the thought of death is fright- 
ening. 




tsraMdiMs^hiiik 
abcHit thi& 


Iic^ver think 
abooltfais. 














o 


29. My parents expect too much of me. 


about this. 


I scmietiiMS think 
dxHJtthis. 


T ti^w^f flitnir 

abcmtihis. 
















o 


30. 1 wish my parents wouldn't get mad 
at me so much. 


abditt this. 


I scMiMimes think 
about this. 


Inever think 
about this. 














O 


31. School is never fan. 


Idftsithmk 
abcMitthis, 


I somainM» think 
about this. 


iKver think 
about this. 
















o 


32. Fd like to be a better listener. 


I<^ten think 
about this. 


I som^imes think 
about this. 


In^vCTthtnk 
about this. 
















O 


33. Other students are mean to me. 


Idten think 
about this. 


I imn^times think 
about this. 


Iiffiverlhink 
about this. 
















o 


34. It bothers me that my parents are 
divcm^ 


It^tottunk 
ab(Hitthi& 


I scmetsmes think 
abcMit this. 


Inevefthink 
^lUthis. 














O 
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Name 



Grade 



Date 



CONCERNS I HAVE 
Please check the box tiiat is most like how you feel about each item. 

1. If It is a big cxmoem or you worry about it a lot, check the first box. 

2. If it is a medium concern, dieck the seamd box. 

3. If itisaoonoem,butalittleonerdieckthethirdbox. 

4. If it is not a concern for you, diedcte last box. 



CONCERNS I HAVE 

• 


concern 
forme 


2L oonoeni 
forme 


£\ 941 lOii 

concern 
for me 


concern 
forme 


1. I wish I could talk more in a ^roup. 










2L Other boys and girls are better than me. 










3. Ottier kids dcm't listen to me. 










4. Odierkidsmakefiinof myschocdwOTk. 










5. I ohan feA kmesome. 










6. IwishlGmi]dtdlcHherslv>wIfed. 










7. lamafraidoffailii^ in my school work. 










8. I wish my para\tB underwood me better. 










9. I wish I fie^tbetlES' about myself. 










10. Idon'tkiww what! want to do for a forearm*. 










11. I wish I hfKi more friesidsw 










12. I don't fied comfortable in my class. 










13. I worry about max^ Uiii^ 










14. It is hard to me to talk about my prd>len». 










15. I get in limits too often. 










16. Otter kids in da^ don't think I am a gpodworko-. 










17. It bothers me t}' .tn^ parents are divmnoed. 










18. I woukl Ifice to diai^ many thhigs about mysdf. 










19. I need to know more about a job or career. 










20. Most people don't underatand me. 










21. I am/^raswcmied about going into junior h%h. 










22. I wish I WOT not so overweie^t/imderweight 
(UiKkrline one if it is a pn^&m.) 










23. I wish I were not so tan/short 
(Underlie one if it is a proUon) 
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CONCERNS I HAVE 


Abig 

oonoem 

forme 


Sometimes 

aooncem 

fcnrme 


Asmall 
concern 
forme 


Not a 

concern 

forme 


24. Iwot^UtetoIawwwhypec^getinadatine. 










25. Sdtool is boring for me. 










26. I need to talk to someone dKutn^liandly. 










27. I don't like being so dumsy and avdcwwd. 










28. rd like to be a better listener in sdiocd. 










29. I often fe^ like eivine ud In sdmid. 










30* Mv feelinss are too gasiTv hurt. 










31. lamafiraidctf makii^miiAakes. 










32. I need to know how to get a part lime job when Tm 
okto*. 










33. 1 need to team how to make friends. 










34. I wish my tcactors friendUer. 










35. Ican'tgetak>ngwithmytm>tl»r/^ta'. 










36. I wish I wouldn't take thii^diat don't bdcmg to im. 










37. Ineedtoleamhowtotalktooti^kkisinagroup. 










38. Iamnotdoii^aswe31inscN>olasIcan. 










39. Mo^ kids are better liked than I anu 










40. ! wish I could make better (kd^ns. 










41. OdicT kids are often mean to 










42. School is never fun. 










43. I seldom have fun %vith my family. 










44. The thought of deadiu{K«ts me very mudi. 










45. I would like to be more important to my family. 










46. Only having one paroit bothers me. 










4/ • v/uier Kids cau me nanm. 










48. I want to chose a career ^t is very important 










49. My family expects too much ctf me. 










Sa I often get into fi^tsw 
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STUDENT CONCERNS QUESTIONNAIRE 

Grades 6-9 

We are attempting to gain information fxom you so that we can better determine 
what your concerns or needs arc. TOs information will allow us to provide better 
services to students in &e hiture. 

Directions: 

Please place a check mark in the appropriate column for identification purposes. 

Female 6th Grade 8th Grade 

Male 7th Grade 9lh Grade 

In the columns provided next to the statements bdow, please circle the response 
*hat you fed best ejcpresses your need ot concern. Mark both sets of columns please. 

I NEED- Amount of Help Amount of Hdp I 

Wanted ^^yg I^V?PK 

1. To understand, accept, and like myself better. 

2. To take more responsibility for my own actions. 

3. To dewlop more confidence in mysdf. 

4. Tofedfineetoe)q>ressmyowni<teas,vicws,and 
opinions. 

5. To know how to handle things that worry me. 12345 12345 

6. TogeloverniyslyiWaeK 12345 12345 

7. To understand my behavior more fully. 12345 12345 

8. To undCTStand more about death and dying. 12345 12345 

9. To understand how to deal with toiwliness. 12345 12345 

10. To have the courage to say T^o" when people ask 12345 12345 
me to do somethii^ whkh is again^ my jnindples. 

11. To be a better listener and respond better to others. 12345 12345 

12. TodevdOTandunder^nd my valuesintiiear^of: 
Alcohol 1 2 3 4 5 1 2 3 4 5 
Dn^ 12345 12345 
Smoking cigarettes 12345 12345 
AIDS and other sexuaUy transmitted diseases 12345 12345 

13. To team more about how to improve my appearance. 12345 12345 



Low 




High 


Low 






High 


1 2 


3 


4 5 


1 


2 


3 


4 5 


1 2 


3 


4 5 


1 


2 


3 


4 5 


1 2 


3 


4 5 


1 


2 


3 


4 5 


1 2 


3 


4 5 


1 


2 


3 


4 5 
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I NEED: 



Amounted Hdlp 

Wanted 

Low High 



Amount of Help I 
pavpBgpnRgcgtving 
Low Higji 



14. To learn more about my f*yrfcalgrowA and sexual 
devdojxnenL 

15. To learn how to deal %vithaioi^ts about 8ukid& 

16. To know how to get along better wifl»men*ersirf the 
ottier sex. 

17. To develop more frtendsWpa with both sexes. 

18. To learn how to bulk! tnist, keep confidence, and avoid 
gosdping witii otes. 

19. To team how to handle pressure from friends, teachers, 
femily, and mysdf . 

20. To understand the fedii^ of others. 

21. To become more accepting erf persons whose vfews 
differ from mine. 

22. To !eam tow to bduive around othos in a social 
situation (example: dances or parties). 

23. To gsin a better understanding of people of different 
races andculhiral backgrounds. 

24. To learn tow to tdate my interests and abilities to my 
future career {^ans. 

25. To have hdp in obtaining part-time and/or summer 
work. 

26. To know more about possible careers and the working 
world. 

27. To ctoose courses which win help nw work toward my 
career goal. 

28. To learn atout settin^j goals for myself. 

29. To leam tow to make decisions and solve problems. 

30. To leam how to manage my mon^. 

31. To team tow to manage my lime betto* to meet 
deadlines and appointm e nts. 



2345 12345 

2345 12345 

2345 12345 

2345 12345 

2345 12345 

2345 12345 

2345 12345 

2345 12345 

2345 12345 

2345 12345 

23 4 5 12345 

2345 12345 

2345 12345 

2345 12345 



2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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I NEED: AmountolHdp Amount of Hdp I 

jQEantfiSi Have Been Recpiviny 

Low High how Hig^ 

32. To learn how to id}u^ to different teachers' 12345 12345 
expectations. 

33. Tbgethdpwithtteplqfsical/sexualdntselhave 12345 12345 
recdved (cdrde tlw one causing your concern). 

34. To have better relationships with teactes. 12345 1234i 

35. To know about pbiss in nqrsdiod and cmnnninity 12345 12345 
whore I can get hdp with my concerns. 

36. To talk about penmnal concerns wi A a oounsdcr. 12345 12345 

37. To become more fully aware of the guidance and 12345 12345 
counseling services provided by tiiis school 

38. To devdop better study habits. 12345 12345 

39. To learn how to deal with pressures of athletic 12345 12345 
Gon^Xitition. 

40. Tobeabletogetaioi^betterwidimybTOdieKs) 12345 12345 
and/or sis)ei<s). 

41. To be able to get along better with my parentis). 12345 12345 

42. To le^m how to deal with an akoholic aivi/or 12345 12345 
chemically deperaim parent or family member. 

43. To team how to deal with such family dianges as: 

divorce 1234512345 

both parents wtffUng 12345 12345 

a divorced parent's new boy /giri friend 12345 12345 

a divorced parcsifs mnv husband/ wife 12345 12345 

a step paroit's childroi 12345 12345 

44. To beconw more involved in school activities 12345 12345 
(music, drama, athletic^ etc.) 

45. To know lv>w to help a frio^ who has an alcohol/drug 12345 12345 
deperatency probiran. 

46. Togethelpwithmyownakohol/drugdepemiency. 12345 12345 

47. To umierstand and deal with my special or unique 12345 12345 
^tectf learning. 

48. To know how to handle otNrstmients who put me 12345 12345 
down because d\ey don't think that Fm a good student 
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I NEED: 



Amounted Help 
Lour High 



Amount df(^p I 
Havg Been Receiving 



49. To kam how to handte the pressure my fasnUy puts 12345 12345 



5a To team how to handle the ]»«9sures and disappoint- 12345 12345 
ments abated by different sodal diques (groups) 
inoursdxx^ 



The purpose of tiiis survey has been to identify those concerns or needs llwl you have that are not being 
met TheCbun9elingOflicewouUllitetopn>videyouwiaianopp(»rtunitylomeet^nie 
Your signature bdow will indicate to us that you would be intraested in discus^ng some of your concerns 
on a more individual basis. However, you do not need to put your name on this questionnaire. Thankyou 
for your contintKd mij^xnt mid coopemtkm. 



on me. 




Your Signature (Oj^nal) 
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p 

A 

a 

E 



This Mem IS NOT HWORTANT to nw 

rm mm is »»»(WTANT M I iwed no fuftNir Mnistanc9 

-i «N>uM NKe a LITTLE asiMtaiKe 
— — i muM Hke a MEOiLRM «now4 of esststance 
I ■' I wouM Uka a LOT <rf nsistanra 



0 



0 0 0 0 



1 To team now to develop ini^iamJeflca 



0 



0 0 0 0 



2 To t>rB^?w c^fter 



0 



0 0 0 0 



3 To be atiie to c«%9ntra» twtter 



0 



0 0 0 0 



4 To get out of bed earlmr in the morning 



CO 



g ? 
o 

R 

CO 8 

A 

P 
L 
E 

T 
H 
I 

8 

F 
O 
A 
M 



ERIC 



u 



0 



0 



0 



u 



0 



( I 



u 



This Item is NOT IMPOHTANT lo me 

This Item IS IMPORTANT tHit I need no tudhef assfSunce 

- 1 would Ilka a LITTLE assistance 

1 woi^d lifce a MEDIUM amount of assistance 

p 1 wotrid Uke a LOT of SMtstance 



0 0 0 



0 0 0 0 



U 0 0 0 



U (,) 0 (j 



0 (1 



1 ' (..' 



0 



0 



u u 



u 



0 0 



0 0 



0 u 



I) () 



0 



!) 0 0 0 



0 0 



0 



0 0 0 0 



0 0 0 0 



0 0 0 0 



0 0 0 



0 



0 0 

ttrr 



0 0 



1 To explom Nnv vanous coufd affect my tife styte 



2 To become more awsffe ol my careei interest sf8M 



3 To know more about toto oppoftuntties in my career 
interest areas 



4. To know more about trairnng requiremmtt for pbt I 
m»g« kKe 



5 To become aware of training offerect in my career 
interest areas 



6 To talk with people emptoyed in my carew interest 
areas 



7 To get some jc^ exper^nce m my career irHerest 
areas 



8 To know how the coursas i am taking reiateto pb^ in 
my career i. Merest areas 



9 To ufHlefStand the char^^^ng patterns of careers for 

tK>th n^n and women 



10 To explore in detail careers I might like 



11 To understand how my values relate to my career 
plans 



1? To have counseling about my career plans 



13 To have help to ot^ta^n part-time and/or sunmw work 



14 To know what fobs are available HxaHy 



IS To know how to apply for a )0b 



16 To know how to interview for a job 



17 To ^t my parents mteresled ^ my career planning 



1 




Tfi 


lis Item is NOT IMPtWTANT H> me 

Tfws item to WrWiTANT Inn i neeo no lunnw assiaianc^ 
[ t would tike a LITTLE assistance 

1 ■■ t would Hfce a MEC^UM amount of assistance 

f ■ ■ t would tike a LOT of assistamre 
▼ ▼ 


n 
u 


n n n () 

yj yj yj \j 


ifl Ta incffAaiBA mif skiMs in mathematicft 


0 


() 0 {) 0 

\J \jf \J \J 




0 


0 0 0 0 

V/ W V/ V 


?Q To ctevr' D mv SDeakina sktfis 


0 


0 0 0 0 

V/ w V V 


21 To improve my reading comprehension 




0 0 0 () 

\J \J \J \J 


97 To tflam tmw to read tactar 


I) 


0 0 0 0 


23 To improve my study skiHs and hatHts 


i) 


0 0 0 t) 

W V' V 


24 To (Hivetop my iest-taking ski^ 


0 


0 0 0 f) 

\J \J \/ \J 


25. To torn how to handle pressure from friarn^, 
teachers, family, or myself 


0 


I) 0 0 0 

yy \y \y \J 


26 To learn how to rnake decisions and soi^ prot^lems 




0 0 0 {} 


27 To learn how to set goals in my Ifle 


0 


0 0 U 0 


28 To learn how to manage my time better 


(1 

V/ 


U 0 u 


8 — 

29 To ^arn how to spend money more wisely 


0 


(.) 0 V V 


30 To learn how to stay heatlhy. both mentally and 
physically 


(;» 


{) U 0 o 


31 To understand better the effects ot alcohol, drugs 
and fwdicines 


{) 


() i) H ' ' 


32 To learn how lo deal with community problems 




V U U V 


33 To learn how to participate in government 


n 


0 0 0 V 


34 To learn how to get more out of my life through 
feisure time activities 


0 


0 0 V 


35 To tsecome more self-suff^ient {cooking sewing 
fixing things, etc I 


{) 


0 0 0 it 


36 To understand my rfghts and responsibilities as a 
consumer 




0 0 (5 0 


37 To identify my str<*noths arxl at>ilfties 


0 


0 0 0 (.) 


38 To develop more confidence m myself 


0 


0 0 0 u 


39 To uncterstand my personal values 


0 


0 0 0 0 


40 To know how to stay in shape 


0 


0 0 0 0 


41 To ufy6ets\nni$ my achievement and ability test 
scores better 


0 


0 0 0 0 


42 To know how to handle things thai worry n\e 


u 


0 0 0 0 


43 To learn more atH7ut groomiiig and personal care 
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-Tilts mn Hi tmi mPmiAHl to 1119 

■ . TfUtttem IS tMTOni/MT i noed no tuflher MM^tmoo 
woukJ i»w • tITTLE aaaiiiAnco 

■ t would Ufco a M£DH1M amount of MS^nca 
I wCHiid una a LOT <4 aaal^mica 



V 


1 r 


w 










0 


0 


0 


0 


0 


44. To uncterslanCi tiMi tm porta nco tA giKhMin^ from 
high school 


0 


0 


0 


0 


0 


4S 


To knovr nuMs ahoul ichOQl oraiftMiten loouifo- 
manfa 


0 


0 


0 


0 


0 


^. 


To ^t help Hi select^ ttia r^ght couraaa ft^ ma 


0 


0 ' 


0 


0 


0 


47. 


To bocomc mofo aivafa of my at^icational c^i^ions 
after Ngfi acfiool (c^^. ¥OC-^ctt. fnllitaiy. etc.) 


0 


0 


0 


0 


0 




To knmar numi Ahotit financial skS availalite for cott* 

tiiHHng my education after N9h actHK)! 


0 


0 


0 


0 


0 


40 


Tn IciArn Homi tn fivaltiatR Aral ctmoafl an a<&icatkmal 

or tratnlf^ program tfiaf wiH be rtgtit tof n^ 


0 


0 


0 


0 


0 


50 


To ie^n mora BbCMt cc^age antraruw rac^mofmnta 


0 


0 


0 


0 


c 


51 


To know flow and wfien to ae^ a colfaga m^or 


0 


0 


0 


0 


0 


52. 


To krKnv how to earn collaae credit wrtttot^ taktno a 
pan^i^ar course 


0 


0 


0 


0 


0 


53 


To have coynsetmg about my educationat planning 


0 


0 


0 


0 


0 


54 


To be atria to get aH>ng bottw with teachara 


0 


0 


0 


0 


0 


55. 


To be atNa to get along tietter wHh otfm student 


0 


0 


0 


0 


0 


56. 


To know how to work wtth my counselof/advisor 


0 


0 


0 


0 


0 


57 


To be atria to ge/i ak>ng better with my pfi^nta 


0 


0 


0 


0 


0 


58. 


To be able to get along better with my brothers and 
sislert 


0 


0 


0 


0 


0 


59. 


To learn how to make more friends of my own &ax 


0 


0 


0 


0 


0 


60 


To learn how to make more friemts of the other sex 


0 


0 


0 


0 


0 


61. 


To uml^tand mmi alxHJt love and sex 


0 


0 


0 


0 


0 


92 


To tram mora about n^rriage and family living 


0 


0 


0 


0 


0 


63. 


To umtef stand the changing roles of n^n and wtmwn 
Hi today'a society 


0 


0 


0 


0 


0 


64 


To gain a belt" f underalandli^ of f»o^ of dif farent 
ra^ ar^j ctriti^al t^^k^oimls 


0 


0 


0 


0 


0 


65 


To know aboi^ ptecm Hi my actmri ar«d corymnirHty 
wtwra 1 can ^ ha^ wHh my probien» 


0 


0 


0 


0 


0 


66. 


To understand tfie needs of elderly peoirie 


0 


0 


0 


0 


0 


67. 


To accept people who feel or ttiink dlffer^thf from 
me 


0 


0 


0 


0 


0 


66 To hava aomaona Iteian to ma arhan 1 bava proMma 


0 


0 


0 


0 


0 


^. To ba abta to tati ottm how i ieal 


0 


0 


0 


0 


0 


70 


To learn to get a^ig tM»t^ with my )ob supendsor 
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-This Hem is fSK?T »MPOBT«^T to me 
■ This Item IS IMFOf^TANT but t i^ed ihi further m^tanca 
-t wm^d Uke a LITTLE aral^wica 

■ I wcKild like a MEDIUM amount of asatatarae 
r I woiirtd tike a LOT of assignee 
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f^me: 

Grade Level: 
Sex 
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TEACHER-ADMINISTRATOR-COUNSELOR SURVEY 



Develc^nttiital Needs Youth 
(From School Guidance Fierq}ecsive) 



Grade Level. 



Academic Area . 



School Bldg. 

Listed below are samt generally accq)ted d6vel(^)inental meds of middle school youth. As you 
examine the list of needs, consider our reqxxisilBiity as educators to g;uide.and assist our students, 
then rate each statensent/heed in &e following manna; In t)» matrix on the left side, indicate the 
level of need you believe your students h^ve by ranking eadi listed need in one of the 3 categories: 
highest 1/3, middle 1/3, lowest 1/3. to place approxiniafiely one-third of your marks in each of 
the three categcdes. 

On the right side of the fon x, indicate how well you believe your school is meeting each of these 
student needs. (How well are we as touchers, administratcHS, and counselors assisting students 
throu^ our teaching, individual contacts, counseling/advising, and support group meetings, each of 
the identified needs.) 



2ain^|^ level 
1 = lowest level 



Students commonly demonstrate this 
developmental need: 



o 
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I. Have pmnts who expea too mm^h of thrai. 

Z To know how to s^ct clasKs {a themsdves in high sc1kx)1 

3. Smdtets need q^xvtunitks to examine d»ir values and 
tudes towsad numy social valias. 

4« Social d^i^oesienanysifc^fulpmodsf^ 

5. Demcs^xaie cmcem idmit (fi vrnml pamns ami idated issues. 

6* Often feel lonely. 

7. Wish ttey h^ nrare fr^ds. 

8. Feel th^ sctool is bohng. 

9. Have poOT (teciwm-making sdoHs. 

10. Aieoveriy cm^eniedab(Mirfiystcaliqqxar^ 

II. Have infirieqtiatfr skills in managing ccmflkt 

12. I&vedifGciiliJ«c<mmimicatii%wi&pwen& 

13. Have concerns abratv^caieer to im;»re£^^ 

m 
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How well ^ this need 

being met myst 

anctentsinoursdiooi 

3 a well met 

2 3 satisfactoiy 

1 s needs improvmmt 

A 2 1 



of Need 

3«»hi^icstlcvd 
2B|ii^televd 

3 2 1 



How wen is this seed 
being n»t for 
^udents in wff school 
3* well 
2 ■ satisfoacBy 
1 n needs inawovemeiii 
3 2 1 



14. WcHiy about hi^ school and what it will be like. 

15. Need help with dcvdqring friendships. 

16. Seem to be ^)ecially hurtful towaid the feelings of 
mhcrs. 

17. Blended family issues have a strong effect on a large 
number of youth. 

1 8. Arc mvolvcd in appropriate alcohol consumption. 

19. Se^ very anxious about sexuality concerns. 

20. Demonstrate insenativity aiui Was toward people 
who are of a diffoent ethnic/culture group. 

2 1 . Develop and maintain good study habits. 

22. Students need to find out taott about their interests 
and abilities. 

23. Dating concerns create considerable stress. 

24. DoxMMistrate attitude and behaviors regarding 
sexuality that are not age appropriate. 

25. Have many pressures/stressors in thdr lives. 

26. Arc overly concerned about having their peers like 
ihetn. 

27. To understand, accept, and like themselves better. 

28. Alcohol and or addiction rehited issues in their 
family creates much stress. 

29. To understand how ^ir grades and standardized test 
scores affect funire decisions. 

30. Child abuse is a najor concern for a significant 
number of our students. 

3 1 . Student depression and thoughts about suicide are 
tooccnnmon. 

32. Have difficulty talking about their «)nccms/worries 
with an adult 
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3«hi^iestlevel 
2 a middle level 
1 slowesilevel 



How well is diis need 
sOKlanits in oar school 



3 » well met 

2 8c satis&ctory 

1 m needs improvement 



33. To have experimces wh^h allow them to lean how to 
set goals res' themselves. 

34. Are coocemed about being overweightAindeiweighL 
(Undex.Ure tte one you fiad most omnon.) 

35. Dcm't feel tteir parents understand them 

36. Don't feel tteir teachers uniterstand than. 

37. Are concerned about being too tall/too shoxt (Under- 
line the one you fiiul most common.) 

38. Have feelings of infericHity in relationship to their 
peers. 

39. Seldom have fun at school 

40. Other kids "pkdc" on her/him. 

41. Are low risk takos. 

42. Sean to have ik> com^m about appearance and 
grooming. 

43. Are easOy hut emotionally. 

44. Face serious challenges in the development of a sense 
of self. 

45. Issues associated with single parenthood negatively 
effiect a significant number of students. 

46. To learn how to practice self discipline and take re- 
sponsibility for their own actions. 

47. Pocn* self esteem negatively affects their school work. 

48. Seem 10 be very anxiouts about AIDS and odier 
sexually transmitted diseases. 

49. Are overiy concerned about peer standards of dress, 
music, behavior. 

50. Are involved in the use of harmful drugs and other 
chemicals. 
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CATEGORIES OF 'DEVELOPMENTAL NEEDS 
FOR EACH INSTRUMENT 



>Iped Cate^ries 
Self Concerns 

Peer Relationships and 
Sodal Skills Concerns 

Home & Family Concerns 

School Related Concerns 



WHAT DO YOU THINK? 
(Primary Grades) 



Item Nu: 



3,4,8,9,14,19 
20,23,25,28 

4,5,10,12,13,15 
22,26,33 

7,17,21,27,29,30,34 

1,2,6,11,13,16,18,24 
31,32 



Total Items In 
This Cate^rv 

10 



7 

10 



Self Concerns 



Peer Relationships and 
Social Skills Concerns 

Home & Family Concans 

School Related Concerns 



Career and Decision 
Making Concerns 



CONCERNS I HAVE 
(Giad^4-6) 



2,5,8,13,14,18,20,22 
23,27,30,31,36,39,44 

1,3,6,11,15,24,33,37 
41, 47, 50 

8,17,26,35,43,45,46,49 

4, 7, 12, 16, 21, 25, 28, 29 
34,38,42 

10,19,32,40,48 



Total Items In 
15 



11 

8 

11 
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STUDENT CONCERNS QUESTIONNAIRE 



Need Cate^ries 
Self Concerns 



Item Numbers 

1,2,3,4,5,6,7,8,9,12 
3,14,15,19,25,28,30 
31, 33, 35, 36, 37, 39, 47 



Home & FamUy Concerns 25, 20, 41, 42, 43, 49 



Relationships, Peers, and 
Social Skills Concerns 



8, 10, 11, 16, 17, 18, 19, 20 

20,21,22,23,34,39,45 

48,50 



Career and Decision Making 24, 25, 26, 27, 28, 29, 30 
Concerns 31, 32 



School Wide Concerns 



31, 32, 34, 37, 38, 39 
44,47 



Total Items In 
T^is Category 

24 



6 

16 



8 



ACT STUDENT NEEDS SURVEY 
(Grades 9-12) 



Need Categories 
Career Development 
Life Skills Development 
Knowing Myself 
Educational Planning 
Getting Along With Others 



Item Numbers 
1 through 17 
18 through 38 
37 through 43 
44 through 53 
54 through 70 



Total Items In 
This Category 

17 

19 

7 

10 

17 



TEACHER-ADMINISTRATOR-COUNSELOR SURVEY 



Total Items In 

Need Categories Item Numbers TOgCfttggPrV 

Self Concerns 3, 6, 10, 18, 19, 25, 26 22 

27,31,34^37,38,39 
41,42,43,44,45,46 
47,49,50 

Home & Family Concerns 1, 5, 12, 17, 25, 28, 30 9 

35,45 

Relationships, Peers and 4, 7, 11, 15, 16, 20, 23 18 
Sodal Skills Concerns 24, 25, 26, 32, 38, 40 

41, 43, 48, 49, 50 

Career and Decision 2,9,13,22,25,^,33 7 

Making Concerns 

School Wide Concerns 2, 8, 9, 14, 21, 25, 29 10 

36.39,47 



o I lioll^ 
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SAMPLE FORMS 



Small Group Evaluation 
Information About Groups 
Small Group Sig^ Ups 
Lesson Flan Design 
Public Relations Material 
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NAME TsnERMEDIAlH/MIDDLESCHOOL 

EVALUATION FORM - SMALL GROUPS 

SA = Stxongjy Agree 

A = . Agree 

U s Uncertain 

D B Disagree 

SD a Sbon^y Disagree 

1. bitfiis group I teamed more about myself. 
SA A U D SD 

2. In Utis group I learned more about my da^nates. 
SA A U D SD 

3. This group has had a podtive effect on me. 
SA A U D SD 

4. In this group I felt that I could say what I fdt without wonying about what others tiiought 
SA A U D SD 

5. When I had something to say in this group, I fdt that others were interested in what I had to say and 

Ustoiedtome. 

SA A U D SD 

6. I fed that this group met my needs. 
SA A U D SD 

7. As a result of this group, I would talk to my counselor about a problemu 
SA A U D SD 

8. I liked being in this group. 
SA A U D SD 

9. I wouki like to be in a group like &is again. 
SA A U D SD 

1. What I liked most about this group was . 



2. What I liked least about this group was. 



3. If someone ad(ed me about this group I wouki say. 
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GROUP ACTIVITY REACTION FORM HIGH SCHOOL 

Your Name 

Group Facilitator 

1. Identify the nature of the group sessicm (name of activity, topic or emphasis). 



(Fbr the following drcle the number best fitting your judgment and comment where 
appropriate.) 

2. Did you feel the session was well planned and organized? 

2 2 3 4 5_ 

Well Oiganized Disoxganized Not Well Planned 

Comment: 



3. Did the facilitator appear to be comfortable and at ease? 



Relaxed and Uncomfortable Lacked Confidence 

Comment: 



4. Was the atmosphere of the group warm-comfortable or cool-formal? 



Very Warm Quite Cool 

and Comfortable and Formal 

Comment: 



5. Did you feel that you gained or learned something about yourself and others from this 
experience? 

1 2 2 i 
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Considerably Little or Nothing 

Comment: 



6. Did you feel ^positive'' or "negative" about this experience? 



Very Positive Very Negative 

Comment: 

113 

119 



7. Would you want to use this activity in leading a group in the future? 
Comment: 



8. Give some suggestions to the facilitator for improving the session-^either as a 
facilitator or in changing the activity itself. 

(Facilitator: Use this space to briefly evaluate the session from your point of view.) 
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STUDENT EVALUATION OF GROUP SESSION 

SejcF M Grade 



1. Were you given the opportunity to participate in a group activity with a counselor? 
Yes No Don'tKnow 

2. Did you partidpate in any of these groups? 

Yes No 

Qf yes, please answer flie following questions.) 

3. Was it helpful to you to be in a group? 



Very Helpful Moderately Helpful Not Helpful 

4. Were the topics discussed important to you? 

1 2 3 4 5_ 

Very Important Moderately Important Not Important 

5. Would you recommend all female and all male groups or should they be equally 
mixed between males and females? 

All female or all male Equally mixed 



6. The niunber of group sessions were 

a bout right t oo many ^not enough 

* 

7. Did you feel free to express your feelings in the group? 

1 2 3 4 5_ 

Very Free Moderately Free Didn't Feel Free 

8. Were the groups well organized? (The coimselor seemed to have plaimed what they 
were going to do.) 



Very Organized Moderately Oganized Unorganized 

9. Would you like to participate in similar groups in the future? 

Y es No P erhaps 

10. How could the groups be improved? 



11. Additional suggestions. 
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EVALUATION FORM - SMALL GROUPS 



NAME 



GRADES K- 3 



® 
© 

® 



YES 



SORT OF 



NO 



1 . In this group I learned some things about how I 
act and how I feel. 

2. In this group;, I learned some things that help me get 
along better with classmates or teachers in my room or 
on the playgroimd. 

3. In this group I learned more about how my dassmates 
act and how they feel. 

4. I like working/playing with my dassmates in this 
group. 

5. I like being in this group. 

6. I like to talk to my coims^or about things.. 

7. I would like to be in a group like this again. 



©I 



© 



© 
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SAMPLE INFORMATION ;.L LETTER 
ABOUT GROUPS 



Dear Parent: 

Your daughter/son has chosen to participate in a discussion group and in activities 
that will be dealing with awareness of chemical dependency. This program was 
develped to assist boys and girls in undarstandii\g of substance abuse and its impact 
on families. They will be learning coping skills for dealing with stressful situations 
in their lives, and to increase their sdf-conHdence and to enhance their self-esteem. 

The information that your child shares in group will be kept confidential- I tell the 
children that it is not OK to share at home what others have shared in group, but it 
is OK for them to share about themselves if they so choose. 

Subjects covered are feelings, assertiveness, communication, defenses, chemical 
dependency, decision making, families, uniqueness. We will meet for 
approximately 8 weeks. 

If you have any questions or concerns, please caU me at school at . 

Sincerely, 
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SMALL GROUP SIGN UPS 

I\it fm besrikie any of these gitmps that yra woukl 

A. FWENDMP GROUP 

Do you know what kids do that "turns othCT kids crffT 

Do you want to improve your sodal ^dlls to hdp you make more frieiuis? 

Purpose: To team and practice skills to l^p you make and keqjfrioids. 
Activities: Discu^ion and role plays. 



a DEaSIC»J MAKING GROUP 

Do you have troubte maldi^ up your nynd? 

Purpose: To team what things to consider when making a ded^on and the sdsf^ to follow. 
Activities: Discus^n aiKi piactke in decision making. 

C SINGLE-PARENT GROUP 

Xyid you ever want to shaare your feelings about divorce, stepparents and where you fit into all of it? 

Purpose: To understand that others dnare »milar fedings, darify feelings about your parents' 
divorce, to help uncterstand vdty pansits divorce and to team new copii^ Skills. 
Activities: Discu^ns and filmstri]^ - "Sloping With Your Perots' Divorce." 

D. ANGER GROUP 

Does your anger often geA you in trouble? 
Would you like l^p in controlling your ai^or? 

Purpose: To help you team sidlls to deal with an^ in a positive way. 

Activities: Discussions, rote playing, film^ps ' "Anger is Part of Everybody's Life." 

E. STRESS GROUP 

Do you find yourself often feeling "uptight" and i^rvous with frequent headaches and /or stomach 
aches but are not really ^:k? 

Fwrpose: To learn what stress i^ to identify the stress in your life and learn ways of dealing with it. 



F. DO NOT CHOOSE TO BE IN A GROUP 



G. (ADDYOUROWNIDEASOFGROUPSTHATWOULDBEHELPFLXPORYOU.) 
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SAMPLE SMALL GROUP & CLASSROOM GUTOANCE LESSONS 

Lesson: 

Topic 

Objectives: — — — 



Materials: 



Procedure: 



Discussion Questions; 
Content: 



Application: 



Notes: 
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SAMPLE PUBUC RELATIONS MATERLVL 



NAME 



ROOM 

WHAT CAN V nil- THE PAHENT. DO NQW7 



1. CdlyoursdiociimdUdkvMAeantnsdor. 

Elonentaiy counsdors are trained to help 
children and families. Theywdcome 
communications between home and school. 

2. Ask your ddJd is being seeru 

Studoits are iderred to the couns^r for a 
vcjiety of reasons. Some of these indtute lade (rf 
self<onadence, difficulty getting along with 
pews, perfectionistk lendendes, hi^ slress- 
worry level, inappropriate behaviors, changes 
within the family (moving, new sibling, new job, 
urannployn^t, separation, divorce, death). 

3. Askh<no^rckildiuisbrousfaio0teaitaaionof 
the gtddance amnsdor. 

Most often teachers, teacher's aides, and parraits 
refer the students to the oounsdor. Sometimes 
studoits make the request themsdves. 
Communication between the person who 
referred the student, the counselor, and tlw 
parents is aux>uraged. 



4. Find out type of pwgram your ddld will be 
participuttfig ttu 

Bementaiy sdiool couns^rs fodlitate a variety 
oSfrogesana. Some ^(tonts are seen 
indhfidually, and others are seen in small groups 
wiJiotiierdtildren. Sometimes students are 
secsi fcH' cmly a short pcaiod of tin^, aiKl other 
students see the counselor over a longer period. 
You wiQ be contacted by you diild's teacher or 
ccmnseior if your child will be seeing Ae 
ojunselorreguterly on an individual basis. Due 
to aU tlffi demands placed upon school 
counselorsy it would be imposable for them to 
contad the parents of all the children they work 
with. 

5. SdtoolcmiTodors are not psytMitrists, psychologists, 
sockd workers, or family tkmipists. 

Bementaiy sdu>ol counselors typically focus on 
developmental issues that many children 
experience. However, at times particular 
studmts have iweds that require more time and 

ddlls than what scl«xd counselors are able to 
Mxxmimodate or d^efiiectivdywiA alone. In 
these situations the sdiool counselor can ad as a 
iadlitattn' ami woric with you to canned with 
other qualified professionals. 



The Name of Your Guidance G)imsetor Ik 

He/She can be reached by callii^ 

A PERSOM AL MESSAGE FROM YOUR ELEMENTARY SCHOOL COUNSELOR: 

September Greetings! I am looking forward to the many oj^itunities my woric provides me to get involved 
with our preschool through ei^th grade ^dent^ 

I strongly believe in the devdopmental and preventative approach I use in m>< work with diildren. My 
primary gc il is to onpower tiie stud^ts by provklii^ tlwm with information and teaching them skills that 
will help them be happy, l^thy, and productive mentes of our community. 

Meeting the sodal/emotional needs of diildren is a task the school, tlw home, the dum* ?s, etc. cannot 
effectively deal %vith alone. I have a strong commitment to a team approach. Lefs work togeto and 
surround our children with a network of support and teach them ways to tap into tire resources this network 
offCTSthemJ 

If you have any questtons, comments, and/or want to know more about my role as your elementary school 
counselor, please contad me. I look forward to working with you and your children this yeari 
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